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Executive Summary

This study was commissioned by the HKFWS for the Family and Group Practice
Center housed in the Department of Social Work, the Chinese University of Hong
Kong.

The research objectives were:

To screen preschool children that have social emotional difficulties to find ones
suitable to join the intervention;

To evaluate the changes in the preschool children and parents after joining the
intervention;

To evaluate the effectiveness of the services in tackling the internalizing and
externalizing difficulties of preschool children;

To study the level of satisfaction of school personnel and service users and their
utilization of the kindergarten school social work service.

Four studies were carried to achieve the above objectives.

Study I: Identify children with emotional difficulties to join the intervention

Study II: Evaluate the intervention for children, parents, and joint group
intervention

Study llI: Evaluate the effectiveness of the services in tackling the internalizing and
externalizing the difficulties of preschool children

Study IV: Examine the helpfulness of the services as perceived by school personnel
and service users, their levels of satisfaction with the said service, and their
utilization of the service

The study was conducted in ten kindergartens served by the HKFWS from 1st
August 2017 to 31 December 2019. A mixed-methods approach was used and data
collection methods included surveys and interviews of parents and school
personnel.

The measurement tools used in the survey included the Strengths and Difficulties
Questionnaire (SDQ), the Parents as Social Context Questionnaire (PASCQ), the
Emotion Regulation and Social Skills Questionnaire (ERSSQ), the Parental
Competence Scale (PSOC), the Coping with Children’s Negative Emotions Scale
(CCNES) and the Child-Parent Relationship Scale (CPRS). The data were collected at
three points of time (TO, T1 and T2) from both parents and teachers. Moreover, a
self-constructed cross-sectional satisfaction survey, focus groups, and individual
interviews were conducted to determine the views of the school personnel and
parents.

Study I: Identifying children with emotional difficulties to join the intervention
Screening: Caregivers and teachers were requested to fill in the SDQ at TO and T1 in
order to identify children with emotional difficulties who were suitable to join the
intervention.

Comparison of teachers’ and parents’ perception of children’s needs

Vii
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From our ANOVA analysis, time was found to have an effect on the peer problem
score and the prosocial score, the different role of the respondents was found to
have an effect on the conduct problem scores, hyperactivity, the prosocial score,
the externalizing SDQ and the total SDQ. Moreover, the interaction of time and role
had an effect on the emotional problem score.

Internalizing and externalizing problems of children

The regression analysis indicated that early (at TO and T1) internalizing and
externalizing problems in children contribute to later difficulties (at T2) in these two
aspects. It revealed the need to identify children with internalizing and
externalizing difficulties early on, so that early intervention can be given to help
children with these problems.

Study II: Evaluate the intervention for children, parents, and the joint group
intervention

Quantitative findings:

The findings indicated that the children group yielded a significant and sustained
increase in ERSSQ scores as perceived by the parents. Also, the parent group
yielded a significant and sustained increase in expressive encouragement,
reflection-enhancing and problem-focused reactions on the CCNES scale.
Quialitative findings

Parents identified three significant changes after they attended the groups. First,
they had more positive experiences when interacting with their children. Second,
the parents felt emotionally connected to their kids. Third, the parents’ self-efficacy
in parenting was enhanced.

Study llI: Evaluate the effectiveness of the services in tackling the internalizing and
externalizing difficulties of preschool children

Significance differences in SDQ responses were identified in five service categories,
i.e., i) notin a group; ii) group only; iii) group and case only; iv) group and talk only,
and v) group, case and talk. There were also significant time and service category
interaction effects on the T1 and T2 SDQ responses. The plot of the data indicated
that the sores of the SDQs of the five service categories were descending at TO, T1
and T2, except for the categories of group and case.

Study IV: Examine the helpfulness of the services as perceived by school personnel
and service users, their levels of satisfaction with the said service, and their
utilization of the service

Satisfaction survey

The means score of the helpfulness of the services as perceived by the parents and
teachers was 4.89 out of 6 and 4.74 out of 6 rated respectively.

The mean score of the parents’ and teachers’ perceived satisfaction with the social
work service was 4.97 out of 6 and 4.94 out of 6 respectively.

With regard to service utilization, the most common problem for which parents
sought help from the service was a child’s emotional problem, followed by a child’s
developmental problem, and a child’s behavioral problem. Regarding the teacher
respondents, the most common problems for which school staff sought help from
the services were, in sequence, a child having emotional problems, followed by
parents having difficulties with parenting, and a child having behavioral problems.
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Qualitative results

The parent informants of the focus groups (who were also the group participants)
regarded the counselling service as being useful to them and their children, as it
was a one-on-one based intervention. Teacher informants also perceived that the
counselling service could resolve child and family issues effectively. This, in turn,
could help alleviate their teaching burden.

Concerning the overall kindergarten stationing services, the parents felt it was easy
to use these services as they were available at their children’s kindergartens. Also,
they appreciated the professional competence of the social workers as they could
provide relevant and timely support to their children and themselves. Likewise, the
teachers received much support from the social workers. In particular, this enabled
them to render professional services to the students with special learning needs
and families in difficulty and crisis. However, they identified some limitations of the
service, which included: i) the social worker not being on station for a sufficient
length of time; ii) unclear service mode and operation; iii) the scope of the services
being too narrow. A few teachers queried the professional competence and the
communication skills of some social workers. Also, they questioned the
effectiveness of the screening tool and process.

Some suggestions to improve the overall kindergarten stationed services included i)
increase the number of days the social worker was on station at each kindergarten;
ii) increase the number of social workers stationed in each kindergarten; iii) balance
the gender ratio of the social workers; iv) expand the scope of services to non-
Chinese families; v) enhance the collaboration between the social workers and
school personnel. With respect to the screening process, some teacher informants
suggested considering both the parents’ and teachers’ views on a child’s condition
as children tended to behave differently in different contexts.

Recommendations

Support given to children and families

It is recommended that social workers should address the socioemotional needs of
children right after they enter kindergarten. Evidence was collected that indicates
group work is an effective intervention strategy that can be used to improve the
emotional management of children and parents, but further modification of the
group contents and design are necessary.

The shared understanding of parents and teachers

Given that there was a significant view discrepancy between parents and teachers
regarding the children’s condition, it was important to foster a shared
understanding through their exchanging their views with one another. Social
workers might also involve the parents when handling children’s issues whenever
appropriate so that they could get an in-depth understanding of the children’s
condition.

Core elements of the services stationed at kindergartens

Services such as group work, talks and workshops, and particularly case work, which
was the service most frequently used by the teachers, were welcomed by the
children and their parents. Also, service operators should tailor-make services
which are relevant to the characteristics of the students such as the ethnicity of
students and the socioeconomic status of the students’ families etc. Furthermore,
with the high demand for the services coming from the children, the service
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operators should consider ways to increase the service supply such as increasing
the number of days a social worker is stationed at a kindergarten and the number of
social workers at each kindergarten.

Training of kindergarten social workers

It was necessary to strengthen the social workers’ in-service training. In particular,
social workers should enhance their knowledge of child-related topics such as child
welfare and special educational need, and boost their skills in child- and family-
centered practice. Apart from that, social workers should receive orientation and
enrich their understanding of the work context so as to develop a work approach
that is best-fitted to the work culture of a kindergarten.

Research and Screening

The agency should continue explore the most fitting work approach to
kindergarten services through research. Moreover, the use of a screening
instrument for early identification of children in need should be investigated. The
agency might consider setting up a panel including different stakeholders (i.e.,
parents, teaching staff, and researchers) to work out the contents and the use of a
screening instrument in future.
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CHAPTER 1. INTRODUCTION

Rationale of the research study

Early childhood is a critical period when children undergo rapid cognitive and
psychosocial development. Humans start developing their understanding of the world and
themselves and skills in social problem solving early in their childhood (Walker, Degnan,
Fox & Henderson, 2013). Through personal experiences and observing people’s emotional
expressions, together with emotional support from caregivers, children make sense of
monitoring and controlling their own emotions. Early childhood social emotional
competencies are widely recognized as one of the critical elements that contribute to a
child’s future success and positive development (Masten, 2013). Early development of
social-emotional skills is related to how socially and emotionally skilled we become later in
life. For example, having better or more highly developed social-emotional skills in
kindergarten is related to important outcomes at age 25 (Jones, Greenberg, & Crowley,
2015). These outcomes include: educational success, career success, and other key life
outcomes. Nonetheless, one of the ways to develop a child’s self-regulation of emotions
and social skills is though social emotional learning (SEL).

Social-emotional learning (SEL) is the process of developing the self-awareness, self-
control, and interpersonal skills that are vital for success in school, work, and life. It is a
process in which children learn about recognizing and managing one’s emotions, and
about decision-making and problem solving and establishing interpersonal relationships
with peers (Espelage, Rose & Polanin, 2015). Five core SEL competencies are emphasized.
They are: 1) Self-awareness (understanding one’s own feelings and personal values,
maintaining one’s confidence), 2) Self-management (knowing about monitoring,
managing and expressing one’s emotions, and setting goals), 3) Social awareness (knowing
about perspective-taking and appreciating the likes and differences among various social
groups through social interaction), 4) Relationship skills (knowing how to establish and
maintain social relationships, and conflict prevention and resolution) and 5) Responsible
decision making (ability to make a decision after considering opinions from different
perspectives and the potential consequences).

The ecological perspective postulates that “family” and “school” are the two
significant systems that assist children to gain social-emotional competencies
(Bronfenbrenner, 2005). With the experiences accumulated while providing the social work
service stationed in kindergartens, intervention with SEL elements for young children in
the kindergarten setting appears to be practical and effective at enhancing children’s skills
in managing emotions and interacting with peers. In addition, SEL could also help the
parents of pre-schoolers enhance their parenting skills by increasing their understanding
of their children’s emotions and relationships with peers. Against this background, the
Hong Kong Family Welfare Society has adopted SEL in kindergarten social work service
with the following aims:



The research objectives

a. To screen preschool children to find those that have social emotional difficulties so
they can join the intervention;

b. To evaluate the changes in the preschool children and parents before and after
joining the intervention;

c. To evaluate the effectiveness of the services in tackling the internalizing and
externalizing difficulties of preschool children;

d. To study the levels satisfaction of school personnel and service users, and their
utilization of the kindergarten school social work service

The research project

The Hong Kong Family Welfare Society (HKFWS) commissioned Family and Group
Practice and Research Center housed in the Department of Social Work of the Chinese
University of Hong Kong to conduct a research study to examine the impact of its
interventions for preschool children and parents and to study the utilization of the
kindergarten school social work service by school personnel and service users and their
level of satisfaction with the service. The period of study was from 1 August 2017 to 31
December 2019. The study was conducted in ten kindergartens that were served by the
HKFWS during the research period.

The research project consisted of four studies corresponding to the above four
research objectives. Data was collected through both quantitative and qualitative means.

Study I: Identify children with emotional difficulties who are suitable to join the
intervention

e Parents and teachers of children in the kindergartens being served were invited to
fill in the Strengths and Difficulties Questionnaire (SDQ: Goodman, 1997; Lai, Leung,
Luk, & Wong, 2014; Lai et al., 2010) for K1 to K3 preschool children in each year, i.e.,
2017, 2018, and 2019. The SDQ is composed of four subscales, namely emotional
problems, peer problems, conduct problems, and hyperactivity. The emotional and
peer problems formed the internalizing behavior dimension, and the conduct
problems and hyperactivity formed the externalizing behavior dimension. There is
also a pro-social behavior dimension. Children were chosen to join the intervention
based on the following criteria: (a) the child’s emotional problem scores reached
the cutoff point and above (indicating the child was in the borderline and abnormal
range); and (b) the parents and teachers perceived that the child had emotion
problems. If there were not enough children to form an intervention group, then
children with conduct problem scores that reached the cutoff point and above
would also be recommended because it is common for children to express their
problems through their behavior.

e The perceptions of the children’s strengths and difficulties according to their
parents and teachers were compared as both the parents and the teachers had
rated the same batch of students using the SDQ.



Parents were invited to fill in the Parents as Social Context Questionnaire (PASCQ:
Skinner, Johnson, & Snyder, 2005) in addition to the SDQ. The PASCQ is a scale
designed to tap parenting style. The statistical analyses of the results from these
questionnaires can suggest in what ways the internalizing and externalizing
problems of the children as measured at K3 could be attributed to the result of
parenting style and the SDQ scores when the children were at K1 and K2.

Study II: Evaluate the intervention for children, parents, and joint group intervention

Three types of intervention were launched for three different categories of
participants.

. The children group: It aimed to help preschool children regulate their emotions

effectively. Parents whose children had joined the emotion regulation group were
invited to fill in the Emotion Regulation and Social Skills Questionnaire (ERSSQ:
Beaumont & Sofronoff) before they were assigned to a group (pre-group), after they
had completed the intervention (post-group), and at the time of a follow up
assessment 2 months after the intervention to examine the change in their
children’s emotion regulation.

The parent group: It aimed to enhance parents’ competence at handling their
children’s emotions. The parents who had participated in the parent group were
asked to fill in the Parental Competence Scale (PSOC: Johnston & Mash, 1989) and
the Coping with Children’s Negative Emotions Scale (CCNES: Fabes, et al., 2002) at
the time of the pre-group, post-group, and 2-month follow-up. The questionnaires
were used to examine the change in the parent’s competence at handling their
children’s emotions.

The parent-child group: The purpose of this group was to boost the relationships
between the two generations. The parents who had joined the parent-child group
with their children were requested to complete the Child-Parent Relationship Scale
(CPRS: Driscoll & Pianta, 2011) at the time of the pre-group, post-group, and 2-
month follow-up. It aimed to study the change in the parent-child relationship
upon the completion of the intervention.

In June and July 2018, and also in July and August 2019, some parent participants of
the interventions were invited to participate in semi-structured focus groups to
share their experiences and impacts of the interventions on them and their children.
An interview guideline (Appendix B) was used to conduct the focus groups. The
parents were selected according to the following priorities:

1
2
3
4

Had attended three types of group;

Had attended two types of group;

Had attended one type of group (parent or parent-child group); and
Had attended one type of group (child group)

— O~ ~—



Study lll: Evaluate the effectiveness of the services in tackling the internalizing and

externalizing difficulties of preschool children

The objective of this study was to compare the scores of the SDQ questionnaires
filled out by parents from 2017 to 2019 with the type/s of services (i.e., case, group
and talk) that the parents and their children received. The type/s of services
received by the service users were recorded by the social workers in the serving
kindergartens.

Study IV: Examine the helpfulness of the services as perceived by school personnel and

service users, their levels of satisfaction with the said service, and their utilization
of the service

The school personnel and parents were invited to fill in a self-constructed
questionnaire in 2019 to identify their levels of satisfaction with the kindergarten
social work service and the extent of their use of the service.

In June and July 2018, and in July and August 2019, some school principals were
invited to individual interviews and some teachers and parents' were invited to
semi-structured focus groups (Appendix B). The objective of the interviews and
focus groups was to collect the school personnel’s and parents’ views regarding the
perceived helpfulness of the service and to collect suggestions for areas of the
service needing improvement.

The first batch of data (June to July 2018) included: (1) 2 interviews with
headmasters from Tsueng Kwan O (TKO) and Hong Kong East (HKE), 2 teacher’s
focus groups from HKE and TKO, and 3 parent’s focus groups from Yau Tong (YT)
and TKO. Thirty-four informants, including 2 school headmasters, 12 teachers and
20 parents, were interviewed. The second batch of data (July and August 2019)
were collected from: (1) an interview with a headmaster from YT, (2) 2 parent’s focus
groups from YT and TKO, and (3) 1 teacher’s focus group from YT and TKO. A total of
32 informants, comprising 1 headmaster, 7 teachers and 14 parents, participated in
the study.

To protect the privacy of the informants, numeric codes containing an abbreviation
of the informants’ role (i.e., Parent = PT; Teacher = TCH; School Principal = SP) and
district? (i.e., Yau Tong = YT; Tsueng Kwan O = TKO; Hong Kong East = HKE) were
used in this report. In addition, B1 and B2 were used to distinguish the informants
from the first batch and the second batch respectively.

! These parent informants of Study Ill were the same as the informants of Study IV.
2 A district code was only assigned to the informants from the focus groups for teachers and parents of the
first batch of data collected and for parents involved in the second batch of data collected.



CHAPTER 2. STUDY I: IDENTIFYING CHILDREN WITH EMOTION
DIFFICULTIES

2.1. Screening

During the period from October 2017 to August 2019, 3 sets of baseline assessment
questionnaires were distributed to parents and teachers for rating the children’s strengths
and difficulties with respect to internalizing and externalizing dimensions. The first and
second batch of the assessments were also used for screening purposes. A list of potential
group participants was screened by the CUHK research team, with the purpose of
recruiting children who had the most serious emotional difficulties to the group service
rendered by HKFWS.

Table 1. Screening list criteria

Selection criteria Respondents

(1) Emotional Problems Scale (#3, 8, 13, 16, 24): borderline or
abnormal and/ or

(2) # 27a (minor, definite or severe emotional difficulties observed) Both parents (CG)

(3) If there are not enough cases: Include those from the Conduct and teachers (TCH)
Problems Scale (#5, 7,12, 18, 22)

(Exclusion criterion: any SEN diagnoses)

Table 2. Schedule of baseline assessment data collection

Collected data Period of collection
Questionnaires for 1** baseline assessment October 2017 - April 2018 inclusive
Questionnaires for 2" baseline assessment June 2018 - July 2018 inclusive
Questionnaires for 3™ baseline assessment June 2018 - July 2019 inclusive

The tables below summarize the descriptive statistics of the Strengths & Difficulties
Questionnaire used in the baseline assessments for screening.



Table 3. Statistics of the 1% baseline assessment

Full score N of subjects
Sub-scales of the Strengths & reaching the
Difficulties Questionnaire N of the Mean Sb borderline or
sub-scale
abnormal range
Emotional Problems Scale (CG) 813 10 1.98 1.63 130 (16.00%)
Emotional Problems 706 10 1.66 1.85 106 (15.01%)
Scale (TCH)
27a (CG) 811 3 0.51 .66 341 (42.05%)
27a (TCH) 706 3 0.29 .64 149 (21.10%)
Conduct Problems Scale (CG) 813 10 2.03 1.39 269 (33.10%)
Conduct Problems Scale (TCH) 706 10 1.28 1.53 134 (19.01%)
Hyperactivity Scale (CQ) 813 10 4.45 2.29 241 (29.64%)
Hyperactivity Scale (TCH) 706 10 347 2.59 146 (20.68%)
Peer Problems Scale (CQ) 813 10 2.39 1.63 359 (44.16%)
Peer Problems Scale (TCH) 706 10 2.29 1.87 165 (23.37%)
Prosocial (CQ) 813 10 6.81 1.91 N/A
Prosocial (TCH) 706 10 6.23 2.58 N/A
Total Difficulties score (CG) 813 40 10.85 4.86 218 (26.81%)
Total Difficulties score (TCH) 706 40 8.71 5.53 198 (28.05%)
Table 4. Statistics of the 2" baseline assessment
Full score N of subjects
Sub-scales of Strengths & reaching the
Difficulties Questionnaire N of the Mean Sb borderline or
sub-scale
abnormal range
Emotional Problems Scale (CG)) 376 10 2.04 1.76 74 (19.7%)
Emotional Problems 366 10 1.89 1.85 32 (8.7%)
Scale (TCH)
27a (CG) 374 3 0.50 0.65 158 (42.2%)
27a (TCH) 366 3 0.27 0.57 76 (20.8%)
Conduct Problems Scale (CG) 376 10 1.97 1.43 121 (32.2%)
Conduct Problems Scale (TCH) 366 10 1.23 1.52 69 (18.9%)
Hyperactivity Scale (CG) 375 10 4.38 2.37 112 (29.9%)
Hyperactivity Scale (TCH) 365 10 3.58 2.73 89 (24.4%)
Peer Problems Scale (CQ) 376 10 2.29 1.61 160 (37.6%)
Peer Problems Scale (TCH) 366 10 2.00 1.62 60 (16.4%)
Prosocial (CQ) 376 10 7.13 1.87 82 (21.8%)
Prosocial (TCH) 366 10 6.95 2.29 102 (27.9%)
Total Difficulties score (CG) 375 40 10.68 5.16 107 (29.3%)
Total Difficulties score (TCH) 365 40 8.68 5.27 114 (30.4%)




2.2. Comparison of the SDQ responses from teaching staff and parents

A total number of 256 SDQ surveys were completed by both teaching staff and
parents over the 3 times of measurements. The tables below showed the comparison
between the SDQ responses of teachers and parents.

Table 5. Descriptive statistics of the SDQ by teachers and parents

Teaching staff Parent
Measure Time
Mean SD Mean SD
T0 1.7266 1.87539 2.1016 1.62500
Emotion Problem T1 1.8125 1.92099 1.9727 1.67661
T2 1.9883 1.92910 1.8484 1.66855
T0 1.3945 1.50705 2.1914 1.36858
Conduct Problems T1 1.3711 1.52077 2.0859 1.48734
T2 1.3817 1.80252 2.0694 1.48229
T0 3.5078 242373 43672 2.25396
Hyperactivity T1 3.6094 2.74179 42148 2.38392
T2 3.4554 2.80223 4,0886 2.35167
T0 2.3750 1.76012 2.4453 1.66537
Peer Problems T1 2.3359 1.67696 2.3867 1.51944
T2 1.9894 1.67624 2.2171 1.56331
T0 5.8633 2.34664 6.4453 1.92734
Prosocial T1 6.4922 2.31278 7.0078 1.88283
T2 6.9922 2.40423 7.2254 1.90524
T0 49023 3.49148 6.5586 3.15428
Externalizing SDQ T 4.9805 3.78174 6.3008 3.36757
T2 4.8372 4,08635 6.1579 3.39660
T0 41016 2.94216 4,5469 2.67409
Internalizing SDQ T1 4,1484 2.89581 43594 2.65458
T2 3.9776 2.81550 4,0655 2.65970
T0 9.0039 5.02347 11.1055 476102
Total SDQ T1 9.1289 5.35733 10.6602 5.06562
T2 8.8148 5.45680 10.2234 5.07423

From the analysis, we observed that time has an effect on the peer problem score
and prosocial score; the different role of the respondents has effect on the conduct
problem score, hyperactivity, prosocial score, externalizing SDQ and the total SDQ; and the
interaction of time and role has an effect on the emotional problem score.



Table 6. Comparison of the effect of time and role on SDQ responses

P

Interaction Plot
Measure Time Role effectof @ _______ 1: Parent
effect effect timeand 2: Teacher
role
Emotion 944 211 .007**
Estimated Marginal Means of SDQ_EmoPro
PrObIem 200 Interviewee
1
—2
E 1.80 /
1 2 3
Time
Conduct .587 .OOO*** .652 Estimated Marginal Means of SDQ_ConPro
220 Interviewee
Problems -
% 1.80
uyj 1.60
1 2 3
Time
Hyperac“V'ty .2 1 5 .000*** .243 Estimated Marginal Means of SDQ_Hype
440 Interviewee
1
—2
E 380
1 2 3




Peer
Problems

Prosocial

Externalizing
SDQ

Internalizing
SDQ

.000%**

*

.000**

*

0.264

0.071

0.196

.000***

.000***

0.129

0.425

0.171

0.246

0.261

Estimated Marginal Means Estimated Marginal Means Estimated Marginal Means

Estimated Marginal Means

Estimated Marginal Means of SDQ_PeerPro

B
1 2 3
Time
Estimated Marginal Means of SDQ_ProSocial
1 2 3
Time
Estimated Marginal Means of SDQ_Ext
5= —
o— — —
—e
1 2 3
Time
Estimated Marginal Means of SDQ_Int
8
—— .
o \
~ .
\\
1 2 3

Interviewee

1
—2

Interviewee

1
—2

Interviewee

1
—2

Interviewee

1
—2



Total SDQ 0.059 .000***

0.118

Estimated Marginal Means

1150

11.00

1050

1000

Estimated Marginal Means of SDQ_Total

Interviewee

1
—2

*p < 0.05; ** p < 0.01; **p < 0.001
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2.3. Regression analyses of the SDQ and PASCQ from the parents’ responses

A regression was carried out on the T2 SDQ using parents as a dependent variable,
while T1 SDQ, TO SDQ and T1 PASCQ were independent variables.

Using the results from the internalizing SDQ at T2 as the dependent variable, the
independent variables include: T1 internalizing SDQ, TO internalizing SDQ, and the PASCQ
separated into 6 domains. The model has an r-square of 0.349 and a significance of 0.000.
Also, only the beta coefficient of the T1 internalizing SDQ is significant.

Table 7. Regression of the internalizing SDQ and PASCQ

Standardized

Scale Beta t Sig.
T1_PASCQ_warmth -.056 -.843 400
T1_PASCQ_reject .096 1.573 117
T1_PASCQ_structure -.055 -.893 373
T1_PASCQ_chaos .006 .100 .921
T1_PASCQ_autonomy .079 1.209 228
T1 _PASCQ coercion 110 1.897 .059
TO_Int_CG .050 .803 423
T1_Int_CG 455 7.038 .000

Using the T2 externalizing SDQ as the dependent variable, the independent
variables include: T1 externalizing SDQ, TO externalizing SDQ, and PASCQ separated into 6
domains. The model has an r-square of 0.573 and a significance of 0.000. Also, only the
beta coefficients of T1 externalizing SDQ and T0 externalizing SDQ are significant.

Table 8. Regression on externalizing SDQ and PASCQ

Standardized

Scale Beta t Sig.
TO_Ext_CG_1 229 4,330 .000
T1_Ext_CG_1 493 8.606 .000
T1_PASCQ_warmth_1 -.079 -1.462 .145
T1_PASCQ_reject_1 -.021 -431 .667
T1_PASCQ_structure_1 -.056 -1.128 .260
T1_PASCQ_chaos_1 .082 1.721 .086
T1_PASCQ_autonomy_1 .070 1.322 187

T1_PASCQ_coercion_1 .069 1.368 172
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CHAPTER 3. STUDY II: EVALUATE THE INTERVENTION FOR CHILDREN,
PARENTS, AND THE JOINT GROUP INTERVENTION

3.1. Quantitative Results

3.1.1. Group intervention: Data collection schedule

The pre-group (T0), post-group (T1 and T2), and 2-month follow up results (T3) were
collected according to the following schedule (Table 9):

Table 9. Schedule of the questionnaire collection

Time TO T1 T2 T3
Group
EG(2017-2018) (Pre-group) Intervention (Post-group) (Follow-up)
WLCG (2017- (Pre-group) (15t Post- Intervention (2" Post-  (Follow
2018) group) group) -up)
EG(2018-2019) (Pre-group) Intervention (Post-group) (Follow-up)

*EG = Experimental group; WLCG= Wait list control group

To compare the effectiveness of the interventions, the T1, T2, T3 of the wait list
control group is treated as TO, T1, T2 of the experimental groups. The analysis of the
effectiveness of the interventions combined the data from year 2017-2018 and 2018-2019
to carry out an overall evaluation.

3.1.2. Group evaluation: Scales and reliabilities

Table 10 shows the scales that have been used for the evaluation. Table 11 shows
the reliabilities of the scales and their subscales.

Table 10. Scales information

Group Scale Sub-scale Intended outcome
Children Adapted Emotion Regulation 1
group and Social Skills Questionnaire
(ERSSQ)
Parent Parental Competence Scale 1. total 1
group (PSOQ) 2. satisfaction 1
3. efficacy 1
Adapted Coping with Children’s Distress Reactions (DR) lemotion-dismissing
Negative Emotions Scale Punitive Reactions (PR) lemotion-dismissing
(CCNES) Expressive Encouragement (EE) temotion-encouraging

Emotion-focused Reactions (EFR) temotion-encouraging
Problem-focused Reactions (PFR) fcoaching

Minimization Reactions (MR) lemotion-dismissing
Reflection-enhancing (RE) tcoaching
Training (TG) Jcoaching
Parent-child Child-Parent Relationship Scale 1. conflict !
group (CPRS) 2. closeness 1
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Table 11. Reliability of the scales and subscales

Reliability (o) based
Group Scale Sub-scale on
TO T1 T2
Children Adapted Emotion 0.885 0.875 0.874
group Regulation and Social Skills
Questionnaire (ERSSQ)
Parent Parental Competence Scale 1. total 0.788 0.781 0.868
group (PSOCQ) 2. satisfaction 0.711  0.767 0.829
3. efficacy 0.707 0.759 0.809
Adapted Coping with Distress Reactions (DR) 0.516 0428 0.510
Children’s Negative Punitive Reactions (PR) 0.545 0.530 0.546
Emotions Scale (CCNES) Expressive Encouragement (EE) 0.839 0.781 0.836
Emotion-focused Reactions 0.801 0.784 0.822
(EFR)
Problem-focused Reactions 0.726 0.728 0.878
(PFR)
Minimization Reactions (MR) 0.546 0.767 0.783
Reflection-enhancing (RE) 0.824 0.812 0.881
Training (TG) 0465 0.712 0.657
Parent- Child-Parent Relationship 1. conflict 0.751 0.733 0.729
child group  Scale (CPRS) 2. closeness 0.680 0.737 0.710

*Cronbach’s Alpha > 0.70 is considered acceptable.

3.1.3. Group evaluations: Number of valid responses

Table 12 below shows the number of valid responses (N) across all times of
measurement (TO, T1, T2) in different scales and subscales:

Table 12. Number of valid responses in different scales and subscales

Group Scale Sub-scale N
Children Adapted Emotion 115
group Regulation and Social Skills

Questionnaire (ERSSQ)
Parent Parental Competence Scale 1. total 70
group (PSOQ) 2. satisfaction 70
3. efficacy 70
Adapted Coping with Distress Reactions (DR) 68
Children’s Negative Punitive Reactions (PR) 68
Emotions Scale (CCNES) Expressive Encouragement (EE) 68
Emotion-focused Reactions (EFR) 68
Problem-focused Reactions (PFR) 68
Minimization Reactions (MR) 68
Reflection-enhancing (RE) 68
Training (TG) 68
Parent- Child-Parent Relationship 1. conflict 54
child group  Scale (CPRS) 2. closeness 54
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3.1.4. Evaluation of the children group

3.1.4.1. Scales

The scale used to evaluate the effectiveness of the children group was: Adapted

Emotion Regulation and Social Skills Questionnaire (ERSSQ).

3.1.4.2. Descriptive statistics
The descriptive statistics of the children are shown below:

Table 13. Gender of the children in the children group

Gender N Percentage
Male 63 54.8%
Female 49 42.6%
Missing 3 2.6%

Table 14. Age of the children in the children group during the 1° baseline assessment

Age N Percentage
3 16 13.9%
4 52 45.2%
5 40 34.8%
6 4 3.5%
Missing 3 2.6%
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3.1.4.3. Changes at the times of the pre-group, post-group and the follow-up

The result of the ERSSQ was statistically significant (Table 15). It shows the emotion
regulation and social skills had been enhanced after the intervention and at the 2-month
follow up the effect of the intervention was shown to have increased further.

Table 15. ANOVA result on the evaluation of children group

Intended
Scale direction Partial Plot
of Mean SD p #
change
ERSSQ T T0:230 TO0:0.53 .000***  0.175

Estimated Marginal Means of ERSSQ

T1:2.50 T1:0.50

T2:255 T2:0.47

Estimated Marginal Means

Time

*p < 0.05; ** p < 0.01; **p < 0.001

# Partial n? (partial eta square) is a measurement on the effect size. Partial n? < 0.04 represents a
small effect size, partial n* < 0.25 represents a moderate effect size and partial n?> > 0.64
represents a large effect size (i.e., a strong effect).

3.1.5. Evaluation of the parent group

3.1.5.1. Scales

The two scales used to evaluate the parent group were: the Parental Competence
Scale (PSOC) and the Adapted Coping with Children’s Negative Emotions Scale (CCNES).
The PSOC scale can be broken down into 2 subscales “Satisfaction” and “Efficacy”, or
viewed as a total score. The CCNES scale can be broken down into 8 subscales: Distress
Reactions (DR), Punitive Reactions (PR), Expressive Encouragement (EE), Emotion-focused
Reactions (EFR), Problem-focused Reactions (PFR), Minimization Reactions (MR), Reflection-
enhancing (RE), and Training (TG).
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3.1.5.2. Descriptive statistics
The descriptive statistics of the children are shown below:

Table 16. Gender of children of parent group

Gender N Percentage
Male 38 54.3%
Female 30 42.9%
2 2.8%

Table 17. Age of the children in the parent-child group during the 1*' baseline assessment

Age N Percentage
3 13 18.6%
4 35 50.0%
5 19 27.2%
6 1 1.4%
Missing 2 2.8%

3.1.5.3. Changes observed at the time of the post-group and the follow-up

Table 18 shows the changes in parents as observed at the time of post-group and
follow-up measurements. The results of the CCNES_EE, the CCNES_PFR, and the CCNES_RE
were statistically significant. This indicated that the parents gave more encouragement to
their children to express their emotions and also enhanced children’s reflection after the
intervention. This effect was found to have increased further at the 2-month follow up.
After the intervention, the parents also increased the extent to which they helped their
children to solve the problems that were causing the children's distress.

Table 18. ANOVA result on the evaluation of parent group

Intended .
Scale  girection Mean SD Parzt;al Plot
of change 1
PSOC_ 1 T0:3.28 T0:0.64 .510 0.010
Satisfacti i Estimated Marginal Means of PSOC_Satisfaction
on T1:333  T1:0.66

T2:335 T2:0.76

Estimated Marginal Means
H
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PSOC_
efficacy

PSOC_
total

CCNES_

DR

CCNES_

PR

T0:3.76
T1:3.89

T12:3.84

T0:3.57
T1:3.66

T2:3.65

T0:2.79
T11:2.77

12:2.79

TO:3.42
T1:3.36

T2:3.44

T0:0.63
T1:0.66

T2:0.71

T0:0.52
T1:0.50

12:0.62

T0:0.86
T1:0.81

T2:0.81

T0:0.95
7T1:0.87

T2:0.89

172

137

.969

731

025

.029

.000

.005

Estimated Marginal Means

i

Estimated Marginal Means

i

Estimated Marginal Means

<

Estimated Marginal Means

<

3200

Estimated Marginal Means of PSOC_Efficacy

)

Time

Estimated Marginal Means of PSOC_Total

Time

Estimated Marginal Means of CCNES_DR

o

Time

Estimated Marginal Means of CCNES_PR

&}

Time
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CCNES_
EE

CCNES_
EFR

CCNES_
PFR

CCNES_
MR

|

|

'

!

TO: 4.91
T1:5.28

T12:5.36

T0:5.80
T1:5.94

12:5.97

TO: 5.67
T1:5.89

T2:5.84

T0:4.03
T1:3.86

T2:3.90

T0:1.16
T1:0.92

12:0.95

T0:0.82
T11:0.75

T2:0.80

T0:0.82
T1:0.69

T2:0.85

T0:0.89
T1:1.07

T12:1.17

007%**

150

.028*

315

.096

.028

.053

.017

Estimated Marginal Means

i

Estimated Marginal Means

h

al Means

i

Estimated Margini

Estimated Marginal Means

[
m (

40

Estimated Marginal Means of CCNES_EE

Time

Estimated Marginal Means of CCNES_EFR

Time

Estimated Marginal Means of CCNES_PFR

Time

Estimated Marginal Means of CCNES_MR

Time
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CCNES_ T TO 527 TO 1 O'I ’007** 072 Estimated Marginal Means of CCNES_RE

RE
T1:5.46 T1:0.87

T2:5.60 T2:0.92

Estimated Marginal Means

Time

CC N ES_ l TO 497 TO 082 441 O ‘I 2 Estimated Marginal Means of CCNES_TG

TG
T1:493 T1:0.95

T2:5.06 T2:0.94

Estimated Marginal Means

Time

*p < 0.05; ** p < 0.01; **p < 0.001

# Partial n? (partial eta square) is a measurement of the effect size. Partial n? < 0.04 represents a
small effect size, partial n* < 0.25 represents a moderate effect size and partial n?> > 0.64
represents a large effect size.

3.1.6. Evaluation of the parent-child group

3.1.6.1. Scales

The scale used to evaluate the effectiveness of the parent-child group was the Child
Parent Relationship Scale (CPRS). The CPRS scale can be broken down into 2 subscales,
“Conflict” and “Closeness”.

3.1.6.2. Descriptive statistics
The descriptive statistics of the children are shown below:

Table 19. Gender of children of parent-child group

Gender N Percentage
Male 30 55.6%
Female 24 44.4%
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Table 20. Age of children of parent-child group during the 1** baseline assessment

Age N Percentage
3 12 22.2%
4 26 48.1%
5 14 25.9%
6 2 3.8%

3.1.6.3. Changes observed at the time of the post-group and the follow-up

Table 21 showed the changes in CPRS for parents and children at pre-group, post-
group and follow-up. No statistically significant difference was found.

Table 21. ANOVA result on the evaluation of parent-child group

Intended

Scale  girection Mean SD Pat;t;al Plot
of change n

CPRS_ l T0:2.80 T0:061 .783 0.004

Confl iCt Estimated Marginal Means of CPRS_Conflict
T1:2.79 T1:0.61 =
T2:283 T2:0.59

CPRS_ T TO: 4.36 TO: 0.39 '951 0.001 - Estimated Marginal Means of CPRS_Closeness

closene

s T1:437 T1:040

T2:4.35 T2:0.41

4380

4358

Estimated Marginal Means

4354

1 2

Time

# Partial n? (partial eta square) is a measurement of the effect size. Partial n? < 0.04 represents a
small effect, partial n? < 0.25 represents a moderate effect and partial n?> > 0.64 represents a
large effect size.
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3.2. Qualitative results
3.2.1. Positive comments about the group intervention
3.2.1.1. Changes in the parents and children

A Self-regulation of emotions

Before joining the group, the parents behaved reactively. This resulted in the
further triggering of negative responses on the part of both the children and the parents.
From their participation in the group, parents gained insight into parent-child conflict
escalation. The parents learnt that a child’s ability to regulate his or her emotions is
interrelated with the child’s parents’ emotion regulation ability.

EfFR—4R > IREAMEE LK o T RIFGEIRFIEIFAUIULLE » eI tERERE
BFZ > (RIREEIZ RIS (FIER » ISR E (B1_YT, PT_22)

FABIEE - IRERERZF > FeBBYaE Al BEG < /15 » MABBH S AEHE AT E
FHBKRER 7 > NERIREERF 7 > BBIFUIRER - M/NZEIERFH - ABEZEIRFIMA
ETERAE L - RIIRZEIEAEAER (B1_YT, PT_20)

BAMHE—ARERER > A FESHREEIE » (REEM - BIFE S ZLHZEIE
# o BRAIRITT o RS SRV G - XA L/ LB IBAEDE 2 (B2_YT, PT_14)

Parents took the initiative and used different methods, such as leaving the scene, to
calm them down to prevent further escalating the emotions of both sides.

HE—MAKRRNZLE) > [BEL—TEBKRLCHF » B FIREEZFMEARMTE
REEBER  —ERHFIBIETABEE > oJsEFIEZRGHEEE » FTUME
PEE—h o REBRHEZE FERRARERILAIER M » FRUMt BT & ZE o 269 -
B—EEHEHEEE (B2_YT,PT_13)

EERIRIFERIFEER > SMEF—TF > S EEM » EERERR - RERFERE
REER (B2_YT, PT_10)
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B Regulation of children’s emotions

Many parents tended to lecture their children when the children were in a bad
mood. In the group, parents realized the importance of children being able to express their
negative emotions in the first place.

MEBRRILRITERTE » BT  BBREEMR AT - BHRRIBK > M TR

HERBEE?EEK 21 > BUECHEGRLEEK A EEERER (BFAH)
(B2_YT, PT_08)

Nevertheless, some children might be too young to articulate their emotions. In the
group, parents learned some useful facilitation skills and soothing skills such as giving hugs,
empathetic reflection, drawing pictures, and using a “magic stick” and “emotion cards” etc.

T THB > th(ZEF)RUREZER > HEBEETFC > st > EREHEM

(B1_YT, PT_19)
HIERAVIFIE - ELFEFESMY > HUFIM—EBMEMY - BHTHBEF - W
RMFEMY - (RBRMR | [ROHERTREEN > FBERK] - EERHHAM - 5l
e B R EREE » FERBHRBANEER (B1_YT, PT_19)

B RHRLERPILR LY 54 - mEF RMBVIE R ER - MR > 1R F
Et > BaR TRFFCy Bk - RthER (B2_YT, PT_10)

Bi—[EFE—F 1 3 10 ARBYEHE » RLIEEER « —RBEERZLER - ABEEINR
KB AR » AR R MR BFRRLEIM - 12 » HPIHEEEZE LK - HEMIrEE
HF—4R > ASHRLIREIRAEARE » WRM T BIFE LR » HERMER - 12 > BFSHF—
T ARE—IMEE > KEE—THREHOE » BHAAMBIELREMERFIEZ

(B1_YT, PT_25)
T HUB M - B8 TEEAKE -~ HREEE » BE—LRA  IE FHEEMEN
1E15EIE (B CRYIBH) (B1_TKO, PT_30)

Tt TEMBIRLE S - (RMRAIER > IRAT AR R & il - At ERM G EHLE
* o IRRLEHIE - B - REI—ZI - th&EZIRIEHEM - HEFZIRY—t » LRt -
EHER  E—HKET > ARFHRECHERBERIE (B1_YT, PT_29)
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3.2.1.2. Impacts

A Building a positive experience in parent-child interaction

When both parents and children had acquired better ways to manage their own
emotions and had spent time in meaningful group activities together, they found they had
positive experiences with their parent-child interactions.

EEMFRMBIREE » FLER TN EEFRE T E T RRM 2 AR » EEERE N EZRM
RIFLEBIFRIEEZ » T U LEBR B Z EH (B1_TKO_PT_30)

BEAEREELHEMIIE(IBHE) ' HE N8 T - EFCHEFE—LRE  BFHFT
EAEH N CRRER) > REHFEABN LY » RIRM AL (B1_YT, PT_18)

BuGHRZEE)  EBEGE TRMSEBETRRHLD » KEM/NZ LS (/M) XUE >
FIE—EaHFRE » BEFHH FREIE > Rt > ML FIECT > BEFIEEIE

B EAUERERFLURNZ  EEDE » UATHESRFEM  thEeE NIEE
By o 4 (B1_YT, PT_29)

B Strengthening emotional connections between parents and children

Parents also considered they had acquired a closer emotional connection to their
children.

WRBIEFIFTTECHEM Mt ERIBRLZEE - EWMER : 155 (TEFE
RESR ? BIER > (TFRMFIR o ) AEMEERIRE @ TFBEREFAR > (FRER ©
(B1_TKO, PT_13)

FOEZFED  MESZFHE HOBRFERSE  ELMERBZER
(B1_YT, PT_20)

C Developing their own ways of parenting

Many parents at first learned some general parenting skills in the group and then
tried to apply these skills to specific situations afterwards through trial and error. Such a
knowledge transfer process was significant in enriching their self-efficacy in parenting.
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RER T UGB R E » i(# 1) BAH LR L BthBHBRP—LE
BRABEZEEBEILKER  FTEIFFMERMATUNE  BREMECIBISHL

(B2_YT,PT_14)
BENEERERES L BRFETHE(EH)BEZF8975% » BEEBIRMHEF » HLEITFE -
LU RTRER B B — B AL - SFIRAREFHE FIFREHFHE » AR EAMER T LE Lo
EErK » FIFERRA — T MIERMITET » MOV IBSFILERELK © XA FRITHBEGEEFA
& TR REERIFTIME » FEFRRET) - HEGRMR | [0 BFIZE1LEFT -
SR IREE L (B2_YT, PT_08)

3.2.1.3. Change mechanism

A Utilization of materials

The materials (e.g., “cards” used to identify different emotions, a “ruler” to measure
the degree of anger) were found to be handy and useful.

HEBME—RIHRIBEF » HEFIERFE > MEEFHESKE TEEFHE -
BEDER TRAMBEEMBABEZFMREZF LEANIETM  EEFBBERIFH

(B2_TKO, PT_04)
WENESRENRBIMEELERR » REE » REET—FINBR > REEREEE
K IREZERMAZAIN  REE—EUMARIHERESER » HIETET
FEARER (B2_YT,PT_12)

B Modeling effect of the social worker

The group worker provided a good role model for the parents, showing them how
to interact with their children effectively.

FIRFEE L T LB RN - EVEEEESE » LERAE X HTEZEE BRFEL -
BB EEREZMAALE NEFIER T » B ey R E I E m T &80 » Frld
HREEMEE AT (B2_YT, TKO_04)
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C Mutual learning among parents

Parents were able to learn parenting skills mutually from each other and thus built a
feeling of universality among them.

WBLEREHXRE DK FREEELENEER  BERMEELEAR » 228 —BF
74 [RARMZAER » R MEFIES L » BLEXRERALD @ REMIEIBIERM
(ZF)if » theB—E (B1_YT, PT_23)

D Positive influence on the parents’ spouse

A ripple effect was also observed when a parent learnt some skills from the groups
and then shared those skills with their spouse.

HEBUNWEZEN  RBAEELBELM(IE) 1 ERECEE  tXEFFEIEE
HNBHER SN BERE » AR GRMER - ABLEmY - HEFZY - BEFIME
MM BRI E A EM » TIERIEIRE CRBERBEME £ » AR SRR SEE /)
BFEHALEITA » 15K > T EFEFEEIRY (B1_YT, PT_27)

3.2.2. Negative comments about the group intervention

3.2.2.1. Group content

Parents found that some group activities were repeated in both the children and
parent-child groups.

B—IRIIEA - AISEXZOfth (ZF)BHES » EWRTHEL - EREESR > R
BRELC > ABIREILHEK » ABEECIF B RIEM FAE - IRFLZECHE » XER—RIIEAR
HKEFHEERER  IEBAMFHACHERTYS  BERAEH I NEKRIEZA
[El—iRAR - B EFHEE —RAEY (B2_TKO, PT_06)

In addition, some children might be too young to fully understand the purposes of
some group activities.
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NETREERAEBEEAEY » REIT > EMMFT » & 5 ST FEORICVE - GHFERAL
RbRlG » ABE—L/NntE - BEHCFFOBIRR » SIEALZEZ K » HEFME
ZAE  REABLEREITA (B1_YT, PT_27)

INEIFEF KR » NMBUESEHMFL - I(LEEE T (B1_YT, PT_28)

HHEEC (KR KR > BB ERERB/NERED » RE CHMMER » Bt
2K - (BEREFGIRRZREF » RMEMREFFEERFLRK » LM FEE S TEAL
BN 0 BT THIGIREFHEE 7] (B2_YT, PT_08)

3.2.2.2. Group arrangement

A Parent - / Child-related factors

There were many barriers in the way of parents or children who joined the activities.
While the parents were too busy with work, the children had a packed schedule and had to
attend many other classes (especially academically-related courses) after school.

BEKD  RRXREBCHIUAR » AEHEFBIE > BERZEBKE > EH
BEERE » KAREMFItIRZ S/ \ AIEREYR ] 2K (B1_TKO, TCH_17)

BLEZMFIAE » BFIX/DZER T EREVEEY » BFIXK/NZAMERZI T ZEL
5 Ram KRB EE > ABRFIRTE 2N T (/A8 )M - FRA1REAIAS 05 » 40
RE2MEEN(/E) > B HEBERFL(EEN) » BERIBERASZHROE - 112

BEFRL—Bi > D E—K > (AL BRI ZETRE » RE/NZB BN E L&D
(B2_TKO, PT_03)

B Group-related factors

Some parents perceived the name of the groups as being too labeling, and that it
might hinder recruitment.

BLERRER KN LALRIFEAM B » th—RIRER - BIEFR ZEET 2B R
BE ? T > 0 (#2T) B EIRIG IR » N EXEFREIBEUEE > AAIFEE S
HREBHE - ARKRRMMIB—L » TIERRE FEFEEREE » BHEFZE LAY
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FIR > FNEMAXZHBHELE > BMESREF > FUIULE > EREEZEXRRSH
B BT (B1_YT, PT_27)

Sometimes, the children group and the parent-child group were conducted
continuously one after the other on the same day so that the participants, especially
children, were too fatigued to join the second group.

Rzt (7 F) [ESFAB—XARFEEZ L RDER » BRIEFERR - EE— AR +%£_1

748 0 BEEXBNMF/NE > FTXBELLEREE » NEFrRIE G LLBRE 5
(B2_TKO, PT_04)

Furthermore, the group size was too large for one worker to handle, particularly for
the children group. As a result, some parents failed to receive professional advice from the
social worker, some also thought that the social workers’ intervention was not in-depth
enough as the group was similar to an interest class, and a parent and a teacher reported
that the discipline at the groups was messy.

BERAFA et T B —LolfEr  UREKR - [ HEIZFIRAY/ NI > AIEE RIAE
1 RERIMEHEEEE) B > IS XU BLERARKKK - 1FHIRER/)
ZAERARY - B EA T SEIERAEIERS - [ FRIZERAIFFR) - [IREISEMF
FHETERIER » TMEFGERTIAHTE BEX > A LR MEL  FAaA
X% MARMARE—ESZ)EF WEXESERE  EHNE > HENEREMEG L
EIRIT - AR BT AR AE (B2_TKO, PT_07)

BIREARLE TRESR K4 7 2 FRUh PR A BEFERI1Z T (/N VAEFEF) » ABLE4FBIAG/NFZ+F »
AIREE RV EE Z LR IR B & SR EIF T (B1_TKO, PT_34)

INASERG L » A KB RHMPIEHLR S EEEEFEFERE » MAFIBEE > Bl
HITAREER > A EIERF L RABELF » 1EHHIBF FE > £/ VEYRIZEE
RS FERE —LE (B1_TKO, TCH_17)
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3.2.3. Areas of improvement for the group intervention

3.2.3.1. Group content

Considering the children’s personal characteristics and the needs of the participants,

having a follow-up session tailor-made for children and their family members was
suggested.

MEREFIBIEEE » RAEFRRNE—REE—E » NEEZ > REMAIXERFZLD
ERE—FKIBHER HEMUBAIFE—HD L » TN HEMFEEE - 8
FAIXZ BBIN—ERSEEEEZ AR (/) » s — B EIERE—1E/E
B RERFELR » Bt HtiEEESE » RSEE/NZEHT— > EWHIFR
BEREKEE  EMFAENEREL LEERF EEEFHMEEEREHERK T
B MIRE X HITIRHE—EEER L—ERRE - BEEREH M » AEMREELE
28 > HIBE A FAEE R » BRI B#H#ft (B2_YT,PT_13)

Moreover, parents suggested different topics which were in areas of their greatest
concern, including, but not limited to inconsistent intergenerational parenting,
inconsistent parenting between couples, listening to the voices of children, parents
support groups, and groups targeting individual specific needs such as social skills,
confidence, attention-deficiency and speech delay, etc.

IREXBEFTE—RERIRIF » BAKBIEE W BIREREFIF K —K% » BASKE > FIE]
BEER » IR » IREFREFZT > M BERILE » EE—LRE  BERLERETFE
ECERZE T ETHR > BRHERT ERELBERERE  TEMELEK  EEFHE
—& IR LUERMER - IREYEFIE » BEERHFIZZR0—T > IFRRAT 7 IRE[X B
CHEEC T » BRI ERMFERE (B1_YT_PT_21)

MAEE ESEEM - FFTUMBREEEAN » B EANKEE » AU T ERR > AEEFE
ISR BT LUEFRIE - EEL] B (T 1abFEfEE (B1_YT_PT_18)

PERERNZAOE » FArFEMRETRAES —E » B EFIFRE LXE5—H
REHEMOEEBXAEEEEE - HEREE - (FEAEM » MAERTEE  tiE
FEEELGERY (B1_YT_PT_18)
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BELEDBEENEEE  AIiE—BF—K » REBLEHBERS » 3/ ZIFIE &
EEBIEREE) - AKBiEME > 2508 — LN > fMTHEXR » I2H/N & ~ MK
FABEF & - ABIEANE - S8 > ARl el X BB R Z BF - th Al X B BhARLE 2 I 1%

I B IELEZ 8 (B1_YT_PT_22)
B M (#ZF) WRIERE M/ NZIERE » B LA E—LE (B1_YT_PT_29)

RS RS LUEIN—LE (CEE) ) FBRIFEEY » R+ 1/ » 48/ E R E R FEFIR
R £BE—TF > B FRAXREEREHE (B1_TKO, PT_31)

HEFHEREES REER L TEREE > MEREEZNKER > HFE—IEH
FIRT X & — Lo I Je— 588 » LR H —LE/VEBIEEABIL B T

(B1_TKO, PT_31)

3.2.3.2. Group execution

Parents suggested they join the children’s group with their children so that they
could form a deeper understanding of their children. They also preferred to have some
debriefing sessions on the objectives of the group programs given by social workers so
that they could better grasp what their children had been learning. In addition, some
parents thought that the duration of the current group was too long for them to join it.

AIRERR 7 —ERBS I o (B F) ERRT R EBREFET » AR IS5 8) 2
R —BFEIETTRY - BLEMREFAE - HE FTRIAET » B L EI T AAMBIIEZ
(B1_YT_PT_18)
AR THRME TEEE » B0 ZIEBERBELENE - BRBEZIE > BEt
SELEHEENE - AJFEHM RS R 2 — AR - AL ERBEAF B EERNEZE » T
MBI TEEEZE) » SHESXRMITIBIE—HRA > BAEE 7 —ERARIXKT
(B1_YT_PT_18)
ABEERIZ AT BE R /\ROR - HEHKRASR BRI R & AJFEMTIEIRGE » EHEZERER
LIEERE - ABGEMFRER  EEROIEFFTEE  BETNERETFEME

FIgIER L1553 - ZRREEH & AHRE - ARBEAR » BEFBEFTFT
(B1_YT, PT_27)
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3.3. Summary

This part reports the findings regarding the group intervention, including its
strengths, limitations and the areas needing improvement. The group intervention was
able to facilitate better emotional management on the part of both the parents and
children, resulting in improving the parent-child relationship and enhancing the parents’
self-efficacy in parenting. Nevertheless, the informants showed concern about the group
content and execution and were of the opinion that improvement was necessary in some
areas such as providing follow up one-on-one sessions for the participants, expanding the
scope of the group content, enriching the parents’ involvement in the children’s group,
offering debriefing sessions to parents, and shortening the current duration of the group.
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CHAPTER 4. STUDY lil: EVALUATE THE EFFECTIVENESS OF THE SERVICES
IN TACKLING THE INTERNALIZING AND EXTERNALIZING
DIFFICULTIES OF PRESCHOOL CHILDREN

4.1. Reliabilities of SDQ and PASCQ

The table below shows the reliabilities of the SDQ and the PASCQ as taken from the
data collected in this project:

Table 22. Reliabilities of SDQ

Reliability (o) based on

Scale Sub-scale Parents Teaching Staff

TO T1 T2 TO T1 T2

Strengths & 1. Total 734 795 807 .788 .808 .796
Difficulties 2. Internalizing 571 632 655 707 704 653
Questionnaire i. Emotional problems 547 633 653 738 740 750
(SDQ) ii. Peer problems 408 410 452 560 545 494
3. Externalizing 726 781 795 815 837 .844

i. Conduct problems 420 549 543 631 612 721

ii. Hyperactivity 708 769 780 .802  .851 .835

4. Prosocial 673 728 725 805 .795 .850

Table 23. Reliabilities of PASCQ

Scale Sub-scale Reliability (o)
Parents as Social Context Total .837
Questionnaire (PASCQ) Warmth .706
Rejection 575
Structure 597
Chaos .555
Autonomy Support .769
Coercion .666

4.2, Comparison of SDQ responses for different kinds of service users

A 2-way ANOVA was performed to compare the SDQ responses from the different
kinds of service users. The service users are categorized as: Not in group, group only, group
and case, group and talk, and group case and talk. Generally speaking, the SDQ responses
of members of the five service categories showed significant differences. The T1 and T2
SDQ responses also show time and service category interaction effects.
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Table 24. No. of respondents in the comparison of the SDQ responses for different kinds of
service users

Category N
Not in group 244
Group only 41
Group and case only 11
Group and talk only 7
Group case and talk 3

Table 25. 2-way ANOVA results for the comparison of SDQ responses for different kinds of
service users

Type lll

Source Sum of df Mean F Sig.
Square
Squares
Time 13.548 1917 7.066 0.778 0.455
Time * Kindergarten Service Category 129220 7.670 16.848 1.854 0.068
Time TOvs.T1  0.004 1 0.004 0.000 0.988
T1vs. T2  20.587 1 20.587  1.266 0.261
Time * Kindergarten Service TOvs.T1  62.200 4 15.550 1.034 0.390
Category T1vs. T2 201.778 4 50.445  3.102 0.016
Kindergarten Service Category 501.515 4 125379 6.994 0.000

Estimated Marginal Means of SDQ

2000 Kindergarten_Service_Cat

1 Mat in group
2 = Group only
5 3 = Group and case only
18.00 4 Group and talk only
5 Group case and talk

16.00
3 l:.b\_/

14.00

12.00 4
2 2
1

1000

Estimated Marginal Means

Time
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CHAPTER 5. STUDY IV: EXAMINE THE HELPFULNESS OF THE SERVICES AS
PERCEIVED BY SCHOOL PERSONNEL AND SERVICE USERS,
THEIR LEVELS OF SATISFACTION WITH THE SAID SERVICE,
AND THEIR UTILIZATION OF THE SERVICE

5.1.

Satisfaction survey

During this study, we received 1051 questionnaires in total. Specifically, 958
qguestionnaires were collected from parents and 93 questionnaires were collected from the
schools’ staff members.

Table 26. Collection of questionnaires from different kindergartens

District

Name of Kindergarten

Abbreviations

Parent

Teacher

Questionnaire Questionnaire

Hong
Kong
Eastern

Kwun
Tong

Tseung
Kwan O

Grace Baptist Kindergarten
RERESNHEE

Zion Lutheran Kindergarten
BREHTENHE

St. Peter's Church Kindergarten
IEAREREEMHEER

Christian Youth Centre Kindergarten
(Yau Tong)

EEHAPONHEECHSE)

The Salvation Army Centaline Charity
Fund Yau Tong Kindergarten

Kt ERRESE T RBNHER 5
St. James Catholic Kindergarten

REHERZAMNER

Tai Po Merchants Association
Cheung Hok Ming Kindergarten
(Tseung Kwan O Branch)

NHBEREBPNME (R ER)
Yan Oi Tong Dan Yang Wing Man
Kindergarten
CEZEGRENHEE
Pentecostal Church Of Hong Kong
Leung Sing Tak Anglo-Chinese
Kindergarten
MEE@EZREEPENEER
Lock Tao Christian Kindergarten

HBHEEYIHER

GBK

ZLK

St Peter

CcYC

SA

St James

CHM

YOT

LST

LT

v

v

Dropped out

v

v
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5.1.1. Satisfaction questionnaire answered by parents

5.1.1.1. Demographics

The demographics of families who responded to the parent questionnaire are
shown below.

Table 27. Statistics of questionnaires from different kindergartens

Grades of child in year 2019-2020

School K1 K2 K3 Total

GBK 37 23 44 104
ZLK 11 7 12 30
St Peter 40 69 42 151
CYC 59 43 38 140
SA 31 32 28 91
St James 36 33 32 101
CHM 29 27 30 86
LST 55 56 53 164
LT 9 2 25 36
A Gender of the respondents

Most of the respondents are female (80.9%), while a small portion is male (19.1%).

Table 28. Gender of the respondents of parent satisfaction questionnaire

Gender Frequency Percent
M 171 19.1
F 725 80.9
Total 896 100.0

B Respondents’ relationship with the child

Most of the respondents are the mother of the child (83.6%), while a small portion is
the father (14.0%). There are also 2 grandfathers, 10 grandmothers and 10 other relatives of
the child.

Table 29. Respondents’ relationship with child of parent satisfaction questionnaire

Relationship Frequency Percent
Father 126 14.0
Mother 752 836
Grandfather 2 0.2
Grandmother 10 1.1
Other 10 1.1
Total 900 100.0
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C Frequency of escorting the child to school

Regarding the frequency of escorting the child to school by themselves in one week,
the highest frequency was 9 times or more per week. These parents had more
opportunities to have contact with the school personnel.

Table 30. Frequency of escorting child to school per week

Item Frequency Percent

Never 103 11.5
1-2 219 24.5
3-4 86 9.6

5-6 119 13.3
7-8 46 5.1

9 or more 321 36.0
Total 894 100.0
D Frequency for participating in school activities

More than half of the respondents (64.3%) had participated in school activities for
an average of from 1-3 times during 3 months.

Table 31. Frequency of participation in school activities every 3 months

Item Frequency Percent

Never 83 9.3
1-3 575 64.3
4-6 137 15.3
7-9 45 5.0
10-12 23 2.6
13 or more 31 3.5
Total 894 100.0
E Frequency of contacting school personnel

Around 60.6% of the respondents had contacted the school professionals to
understand their child’s situation in school 1-3 times in every 3 months.

Table 32. Frequency of contacting school personnel every 3 months

Item Frequency Percent
Never 152 17.0
1-3 543 60.6
4-6 127 14.2
7-9 32 3.5
10- 12 20 2.2
13 or more 22 2.5
Total 896 100.0
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5.1.1.2. Statistics for services received

There is a total of 938 valid respondents. Among which 581 have received service
from the project at least once and 357 have never received service from the project.

Table 33. Types of services provided by the project used by respondents

Types of services used Frequency

357
368
133
60
15
4
1

Uk WN = O

Table 34. Frequency of services received by respondents, their children, and families

Item Frequency

Children activity / workshop / group 250
Parents / Caregivers group activity / talk / workshop 212
Counselling service 98
Consultation 69
Family / Parent-child activity / outing / parallel group 286
Other services 7

Did not join any activity 357

Table 35. Reason for not joining the service

Item Frequency
Time clash with other activities 239
Unsuitable service / activity 26
Do not know of the service 25
Not necessary 85
Others 10
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5.1.1.3. The number of difficulties encountered by parents who had received
kindergarten social work service

The following analysis only includes parents that had received kindergarten social
work service (N=581).

The majority of the respondents were facing more than 1 child problem; 55 of them
thought that they are not facing any problems.

Table 36. Number of difficulties encountered by parents who had received kindergarten social
work services

No. of difficulties Frequency

55
233
147

81

56

Nouh WN =0

N W A

5.1.1.4. Nature of problems for which parents will seek a social worker’s assistance

The most common problems for which parents would seek help from the social
service was a child’s emotional problems (n=347), followed by a child’s developmental
problems (n=220), and finally a child’s behavioral problems (n=219).

Table 37. Nature of problems for which parents will seek a social worker’s assistance

Item Frequency

Child’s behavioural problem 219
Child’s emotional problem 347
Child’s development issue 220
Parenting difficulty 179
Marital relationship 27
Family relationship 9

Finance / Housing 36
Others 9

Not considering seeking help from a kindergarten social worker 35

5.1.1.5. Opinions about the kindergarten social work service

Ninety-Eight point six percent of the respondents considered that there is a need
for a kindergarten social work service. Nearly half of them (43.3%) thought that it is not
enough for the school social worker to be stationed in the kindergarten for only 1 day per
week. Most of them (46.2% and 38.8%) recommended that the social worker be stationed
at the school for 2 days or 3 days per week.
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Table 38. Whether there is a need for a kindergarten social work service

Item Frequency Percent
Yes 559 98.6
No 8 1.4
Total 567 100.0

Table 39. Whether the current frequency of kindergarten social work service is enough (1 day
per week)

Item Frequency Percent
Yes 299 56.7
No 228 43.3
Total 527 100.0

Table 40. If the current f kindergarten social work service is not provided often enough, how
often would you prefer it to be available?

Number of Days preferred Number of Service Users Percent
(frequency of service)
2 days 105 46.2
3 days 88 38.8
4 days or more 34 15.0
Total number of users surveyed 227 100.0

5.1.1.6. Quantitative feedback on the service
The mean of the following scores were computed:

e Satisfaction with the social work service (Are you satisfied with the social work
service?)
e Service meets expectation (Do you think the service meets your expectation?)
e Recommended the service to other people (Will you recommend the service to
others?)
e The helpfulness of the service (How much do you think the service is helpful to you?)
The scores range from 1 to 6. Higher scores indicate more satisfaction. It was found
that all the means were within 4 to 5, implying that the parents in general were satisfied
with the service.

Table 41. Overall feedbacks on the service from parents

Questions N Mean Std. Deviation
Are you satisfied with the social work service? 563 497 974
Do you think the service meets your expectation? 561 4.77 841
Will you recommend the service to others? 564 4.83 826
How much is the service helpful to you? 561 4.89 938
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Table 42. Are you satisfied with the social work service?

Response Frequency Percent
Very dissatisfied 15 2.7
Quite Dissatisfied 7 1.2
Dissatisfied 1 2
Satisfied 81 14.4
Quite satisfied 313 55.6
Very satisfied 146 259
Total 563 100.0

Table 43. Do you think the service meets your expectation?

Response Frequency Percent
None of my expectations have been met 2 4
Only a few of my expectations have been met 6 1.1
Some of my expectations have not been met 30 53
Some of my expectations have been met 130 23.2
Most of my expectations have been met 304 54.2
Almost all of my expectations have been met 89 15.9
Total 561 100.0

Table 44. Will you recommend the service to others?

Response Frequency Percent
Definitely will not recommend 3 5
Not likely to recommend 8 1.5
Less likely to recommend 20 3.5
Likely to recommend 110 19.5
Will Recommend 335 59.5
Definitely will recommend 87 15.5
Total 563 100.0

Table 45. How helpful do you think the service is to you?

Frequency Percent
Very unhelpful 3 5
Quite unhelpful 8 1.5
Unhelpful 13 2.5
Helpful 129 24.5
Quite helpful 312 59.2
Very helpful 62 11.8
Total 527 100.0
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5.1.2. Satisfaction questionnaire of school staffs

5.1.2.1. Demographics

Among all the respondents (N=93), 80.6% of them are teachers. Nine point six
percent of them are directors, 5.4 % are school principals and 2.2% are vice principals.

Table 46. Positions of the school staff satisfaction questionnaire respondents

Position Frequency Percent
Principal 5 54
Vice-principal 2 2.2
Director 9 9.6
Teacher 75 80.6
Missing 2 2.2
Total 93 100.0

Fifty-eight point one percent of the respondents had served less than 6 years in
schools. The mean number of years of service of the school staff was 7.22, with a standard

deviation of 7.63.

Table 47. Number of years of service in school of the school staff satisfaction questionnaire
respondents

Years Frequency Percent
0-5 54 58.1
6-10 19 204
11-15 6 6.5
16-20 4 4.3
21 or more 10 10.8
Total 93 100.0

Ninety-seven point eight percent of the respondents were female. Only 2.2% were
male.

Table 48. Gender of the school staff satisfaction questionnaire respondents

Gender Frequency Percent
M 2 2.2
F 91 97.8
Total 93 100.0

5.1.2.2. Need for service

Fifteen respondents did not recommend any services to parents. Of the
recommended services, the service most frequently recommended was the case work
service (n=44), followed by the children activity / workshop / group (n=39).
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Table 49. Whether school staff has recommended services to parents

Item recommended Frequency?
Children activity / workshop / group 39
Parents / Caregivers group activity / talk / workshop 30
Counselling service 44
Consultation 28
Family / Parent-child activity / outing / parallel group 28
Other services 0
Did not recommend any services 15

The major reason for not referring students was that the school staff believed the
child and parents did not need the service (n=13); however, the kindergarten social service
consists of programs that are educational, developmental, and preventive in nature, so
that children and families without problems are also welcome to join.

Table 50. Reasons for not referring students to the services

Item Frequency*
Time clash with other activities 10
Unsuitable service / activity 2
Do not know about the service 0
Not necessary 13
Parents rejected the referral 2
Others 3

5.1.2.3. Nature of problems for which school staff will seek a social worker’s
assistance

The most common problems for which school staff would seek social services were
a child’'s emotional problems (n=69), followed by parents having parenting difficulties
(n=61), and then child’s behavioral problems (n=55).

Table 51. Problems for which school staff would seek the social service

Item Frequency®
Child’s behavioural problem 55
Child’s emotional problem 69
Child’s development issue 35
Parenting difficulty 61
Marital relationship 23
Family relationship 21
Finance / Housing 20
Others 5

Has not considered seeking help from kindergarten

. 3
social worker

® Multiple entry question
* Multiple entry question
> Multiple entry question
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5.1.2.4. Quantitative feedback on the service

The mean of the following scores are computed:

e Satisfaction with the social work service (Are you satisfied with the social work

service?)

e Service meets expectation (Do you think the service meet your expectation?)

e Recommended the service to other people (Will you recommend the service to

others, e.g., colleagues, parents and public?)

e The helpfulness of the service (How much help do you think the service is to you?)
The scores range from 1 to 6. Higher scores indicate more satisfaction. It was found
that all the means were within 4 to 5, implying that school personnel in general were

satisfied with the service.

Table 52. Overall feedback from school staff on the service

Questions Mean Std. Deviation
Are you satisfied with the social work service? 4.94 .870
Do you think the service meet your expectation? 4.74 721
Will you recommend the service to others, e.g., 4,76 728
colleagues, parents and public?
How far do you think the service is helpful to 4.83 658

you?

Table 53. Are you satisfied with the social work service?

Response Frequency Percent

Very dissatisfied 2 2.2
Quite dissatisfied 0 0
Dissatisfied 1 1.1
Satisfied 15 16.1
Quite satisfied 56 60.2
Very satisfied 19 204
Total 93 100.0

Table 54. Do you think the service meets your expectation?

Response Frequency Percent

None of my expectations have been met 0 0
Only a few of my expectations have not been met 0 0
Very few of my expectations have been met 6 6.7
Some of my expectations have been met 5 5.6
Most of my expectations have been met 24 27.0
Almost all of my expectations have been met 54 60.7
Total 89 100.0
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Table 55. Will you recommend the service to others? (e.g., colleagues, parents and the public?)

Reponses Frequency Percent

Definitely will not recommend 0 0
Not likely to recommend 1 1.1
Less likely to recommend 4 4.3
Likely to recommend 20 21.5
Will Recommend 59 63.4
Definitely will recommend 9 9.7
Total 93 100.0

Table 56. How much help do you think the service is to you?

Reponses Frequency Percent

Very unhelpful 0 0
Quite unhelpful 0 0
Unhelpful 3 34
Helpful 19 21.1
Quite helpful 58 64.4
Very helpful 10 1.1
Total 90 100.0
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5.2. Qualitative results

5.2.1. Positive comments
5.2.1.1. Case intervention
A Benefits to parents

a Obtaining relevant information

Parents could obtain some relevant information to resolve children or family issues.

KEREHHEEEFEENENRA » RAHE CHNE LR ESFIBRIEIER
B A Al SER RENT B G4k L BIIREET:RIE 5 ERIAE - (B2 M ER St
TR - BIREBE EEEIRAIXBREIMF > SEiE—H EENTXIEHEILRE
EHER (B2_TCH_05)

Tt T TPRERAEIR M E SR Rint - BEAMESBRR IR —LEWZRINEALF LR
SRE 0 BB E PRI NERR (B1_TKO, PT_31)

b Non-labelling setting

In comparison with other agencies, parents felt safe when they met the social
workers in a kindergarten as it was a neutral setting.

ETR X ttIRRIEEZE - XD FIA T HE ST IUE » BAM IR E—iE
RBMAEBEET 7/E > BAMFIEERE > RAEEREFFEMIIMAZEREILER

Mo > BRI EALEREERFIREE > A A —EEEIERE o AL LLE LT
(B1_SP_1)

B Benefits to children

a Tailor-made service for children

Case interventions were done on a one-to-one basis strategy, in which the social
workers could develop a deep understanding of the children’s situation and needs.
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FEBBINER B R LIEEHE B2 AWEEA/NZEENBEEEN AR
BE—LEBF I R] LIt (B4 ) HAK » 1 —LE)4d (B1_TKO, TCH_13)

X t TERNEIE—ERIFF LR R T - s E ENEBA 7 HE RN RV IE N ER - BE

BEREREZTFEE LT (B1_YT, PT_20)
b Management skills of negative emotions

The case intervention in general provided the children with some emotion
management skills, enabling them to release their negative emotions and express
themselves appropriately.

BREHINE X A ITEERY (B£) X > HIIBXEIZER > B—XEHFEFZ

(B2_YT, PT_10)
(X R ) E ORI R BB » MIBRRE —LEHEFEEABEARBIEE -
(M) AR — LR EZEERREEC/FFF K » EREFEIRILABLERE T - BlERE

EEFAHM(ZTF) - MFISHFERXMAXBRFIZEENEE LB EEFLD
(B1_HKE, TCH_06)

The case intervention was effective for the children because the children were
motivated to share their difficulties with the social workers due to the social workers’
neutral role in the kindergarten.

HNEF—ERBEMRE > WRE (EH)HEME > BRI/ EGHEEH > FIXE
BFER BB UHIAR o (EREWEIFIZ » HFIFMBLEEBAEE » BEELF R X #TH -
LB B TERMIPIG T EFABIR S - AL FRtEtE R (B1_SP_01)
EFHRELERBMAER » FESZHHREAN » AB—EMER X 1158 > HEREN
iR ABEFIE LR X HITHKEIEREE - st & S IR IE L ERER
(B1_YT,PT_24)
£ K2 FREFENZ > TR EROEE - AEPIBRERMIHE » KR TAEE
BRE—FHTHOFHEE - BEHKILLEE R AR 5#5% (B1_HKE TCH_03)
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C Benefits to teachers

a Sharing the teacher’s burden

The intervention of social workers, which included support for children with special
needs or emotional problems, or providing relevant information to parents, could alleviate
the teaching burden of teachers both directly and indirectly.

$h(#1 T ) i 5 B b LC B H AR AR AR Lo 45 5l B EERY /N » FLE BRI —LEa4EHE » A8
EEEE T LU ES (ZET) FAFR LIES (B1_TKO, TCH_14)

FEOHNR A BEEEEN /N ZLLEKE » FRE T B RMPIHIEE A & » 2B i1f
BUAES MR LE > A5/ BRIEREEN— L FEEIERIETE T » FFLUERFREE
EREETE « ZETHS S EEBERIFES 7 & (B2_TCH_05)

EHEHBHTIE - SERRMFIEER » AT ERERF (£6)  HELEZEE -

HERENEESLH TERPIBA— LR » FERAER » IeR—LERYEMNE
FFAEH—LHIEER R (B1_HKE, TCH_04)

5.2.1.2. Talk

Skills training was provided to both teachers and parents through talks delivered by
the school social workers. The parents and teachers reported that they thought the skills
delivered in the talk were useful.

MAFGZ it TELMEEHEEARE > BB (K4F) EXEEAEERE - ZHEFHE
RTEE - BHEFERIFWBI G ZEM - W BEENE » AEH THHEFIFEEZHAR
(B1_YT, PT_25)
HRBFIEEKS » HEFERFBTERFERY - EHFIMBELTE#F > [RHKIE
BHERERRBIER T » MAB —LEERIZHAET] » BRIIAERKX R

LUEBRUIA » YR REEPIEEmEELEEZEER » A B EZMEEERFRE
(B1_HKE, TCH_01)
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5.2.1.3. Teacher training workshop

Such a workshop could enhance self-understanding and mutual understanding
among teachers, resulting in the building of a strong working team in a kindergarten. The
activity-based training approach was also found to be interesting and relaxing.

RABEEHTiER T — LR S FRIETHZIRRY - T HEEMKILETEE 2 ErREY -
ERES G ILEBYF » AEERERRS IS (B2_TCH_02)

R AJREF oG - EIERIE - MEIBEER EAEAE - RAREBRG - AREEBE
RITIFRELC » ZEIX 7HEEIRKIFBIERMEL > B FEMBXIECEME R
RITBIMEE L BIERRRY - AEBIERIRIRS] (B2_TCH_05)

5.2.1.4. Overall services

A High accessibility

From the perspective of the schools’ personnel, although a social worker only
stationed at each kindergarten for 1 day per week, the social worker showed flexibility in
providing time for an intervention, though, for example, adjusting their lunch hour, and for
crisis cases, providing interventions beyond the days on which they were stationed at the
school.

IRV T EASRET » thEfREX—EE RN EE 7i5LRE (B1_SP_02)

1R4F - thar L ER B E A FEIABLE 248 - PZERPYBFR] » M TIZERBYBSET » L2 AT REM &
X B CHIIZERBF AR BRI (2 2E ) 18 VB S % (B1_HKE, TCH_01)

According to reports from the parents, the accessibility of the service was critical to
parents being able to utilize it. Many parents felt it was easy to use social services that were
available at their children’s kindergartens.

HEMENEFERER BRFBEAXRSTEERLLKECSEH(EE) » 2R
BEEREGLEEI—L > (FEILRE » SXEERGZEMT » TUREREME > 5L
SILBRBGHLRE—Y » ARBEFRRENMENETHORER B  HEGREA
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HOHMEOERFHL » EfFaeIbHFFERF AR » BB » EER G L& —
L EBRRGEEREE (B2_YT, PT_13)

B Support for parents

The social workers provided a broad range of services and showed professional
competence in their service provision. The social workers were able to identify children’s
needs and provide timely interventions for them. Moreover, parents and teachers acquired
relevant skills to tackle students / children’s issues from the social workers. Some parents
also said that social workers rendered emotional support to them.

BRBEXAFEM(BE)BFEENBELENEZE  —AREZNAREZTEEE T2
— XWX » EEBERE 7T —REEBRIX RS - MG [LRAEER (B1_SP_02)

(L) BBRERI—LELIE - BEERERRATAR A ZRBERIBIRE > ABtRE
BYE BRI F AT R AU L ZEE SRR - BREREFEIFL - KA RFERRIAK
BrREth sl @ BHIE — L EREFEE CRI G A » 182 Al et I KA HIER R BEE
77 EIRYRIEE AT LU #t T BY o AR K FFIB DI IE (K ERAATLL)(B1_HKETCH_01)

M (XR) EEEFES  iEEH —LEIT » S5EMEFERNZZ BFIBEER
IR 1Z (B1_SP_02)

HazF LEFEEFERR > ERRIBE — XM FEER LS » AEMARERINFET -
EERERER  RAM A FRRMTIELET - AEEREME > AR IR
Tt T —(EafEERAE  AEME—ERE LR/ » AEER 7% R
KiE(EMHFR LHERRA » BCEREHIN @ e REEE! (B2_YT, PT_14)

BRI (KXR)BE R T HERR > FERKENEZR K NZEBIFE - hiEIR
ERAC 0 TWIRERERMIE 71 - EHEEE) - SRERCHY (B2_YT, PT_08)

C Support for teachers

From the teachers’ perspective, the social workers were their work partners. They
offered assistance to their students, particularly children who were suspected of having
special needs. With such support, teachers could manage their classes in a smooth way.
Also, the social workers could provide professional help to the students’ families, which
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would be difficult for teachers to do. Apparently, the neutral role of the social workers
could facilitate parents seeking them for help.

B TERCIFEIE » HASFBRE M THIPEER » ATREB L/ ZfAE /I EEERES » 18
REEBEERER » AIEMEIEERR & IERBBIFFE » FRREIEFENLE—M/NBE
RZRZH » BEEMELH—ARENFFZ  HEECEART > HEEEFEEH
TrRIBR » —EEBARENLT » HEEMENRE FERFFR » Al XBMEFIBIH
J o AAt— LB« 1B o AR R ARER 0 BB B E M EKR 0 A
7Y (B2_TCH_06)

EREXREEFREN » BRIEEBIFIIMUFFLLLR ) » FHIETEAH > 18
EREHBRITHITE A EEREZZILU G > MEFEEFEY > MENREHT
£ IREEERER M IS G EINRAM KB —LE » Tt TrRLafiEE > ABEIRRL
EZEER ; ANE BRI G HZRIFGS > AJfE/ N ERBBREAEREEFS - H8F
L E > GIRIFS > AIREENEEMIEEFHIRIZY - FG IS REEN:R (B2_TCH_06)

BPICEEHZTH FIAKRRRZEFRBFREERZRETN » EWAEREZFAER-
& MEFGREFRD » FAAECEFIEMBEILLR » kKt TETRHRE - F1EH
EEHH > RERRMEBEERM I THENZFELEEREE » FERL
BEZEE » EMBEE (B2_TCH_02)

WRGUBRBEH TS » BT EEEEHERRREEN » REBENFEMX AL EE
ESEREMR 0 FBRABHLT » BBEEXRMEEFHITAIEEERF LI > MAZE
BTEJSEEIS B 17587 TXZ » LGt TaX > SRS LLEYF (B2_TCH_04)

D Good collaboration with schools

School social workers maintained a good relationship with the school personnel
during their regular follow-up activities and the execution of the service, fostering positive
school-social worker relationships. The social workers kept up good communication with
teachers and took the initiative to discuss children’s issues with them. On some occasions,
social workers involved teachers directly in the service, which could build a deep and a
shared understanding of the students’ situations and allow the teachers to learn the
intervention strategies from the social workers. Furthermore, while rendering their services,
the social workers informed the teachers ahead of the intervention schedule.
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Rt THEIEHE - A EER/NREVIET » BRI EEFEEEEN g
REIR - ABERIEME B EE BRI KR (B2_TCH_05)

HBEE B EIFH TEIRLY » KA G SEMBIF AL/ ZBVIER  (B2_TCH_03)

R FHREIR R » EERHEXR/NE—EEMERMIBERER - BE =B HEEE
ABe > mHPNERER » RERNEFEERERIBET » I8 2555 FREX
EEBREHBEE > BEREEN 7 HEHEZ T MATEBREFIREHERKERSE
BFENMB ST TR » AR EEE L EE » 182 LIFa]SEFRTERYBSFRT -
eI FaE 758 FTARETERBIBEAR R T (B2_TCH_05)

B BETEIZ R BEBF It (%) —Eh 051 » L BT U ERERE » X[ S EL o
AR B3 T B FA F BB KIS AR50 » B EFAOEEBREEIFA o
FLETEEE Lt ELE Y (B1_HKE, TCH_01)

The social workers also maintained regular follow-up meetings with teachers,
discussing things such as a student’s progress and the student’s family issues with them.

BRI EZEE  S—RMEENGREERHEM  EXA—TF » #HTHAES
EEHEFRFEAHIET » FTLUEIB LSRR - EBAE G 181%58  (B1_HKE, TCH_01)

BB IR PIERIRG L (BE)IER > mEf] > lF—/EREEEMEREFS—TF » TH
—F > BB (L) RENELEE (B1_SP_02)

Xt ITMEERHRY (KER) TH— T/ NERIFER » I ERENEIEHE
BHEE - HEBFMERFI=7 EERTHEEN—ERIFAIEER  (B1_YT, TCH_08)
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5.2.2. Negative comments

5.2.2.1. Case intervention

Some teacher informants had a limited understanding of the work approach of the
social worker as they rarely became involved in an intervention case process directly. For
example, teachers commented that there was no shared understanding of the child’s
issues, and there had been limited follow-up on the progress of the case by the social
workers.

i (#t L) BASHE AL N B F 2NN » FRMITEZA—EARE - BRESHENZE
174 FRIREIRE - LEBOEEE o BB TIEMA G E1F > HEEAE/ZELRTMFE » &
FEEFMBEE—FEREE  WRFEEE—E/NEZEE T4 LIIEE » B THEERE
ZEIEF A EERIIE —XEEE M — R REFRIBIELTIE - ABIREME FTREXE
B —&aE 0 FIEESHEIE 2 (B1_KO, TCH_17)

FFEZEREH R WREHFIEN B TREE » FthABHEERT ISR > 4720
EWEEDEN  HEEEEEFREALEM (B1_HKE, TCH_04)

BPE LR (T T)—HSF > E—8/&F > IS EILE AR o tERIKE]
% » WAl LIFRIRRREFIE L S IRIeRE FHIA (BE) » BEINEHK » il 7# K
BB IRIE » EIFIRIE - HIPIEBEAEXAHE (B1_TKO, TCH_13)

-

BEHEREZ  FARPIENFREEEHNERN » BHRFPIZERIEEEEME L THE
BT EERNZM—EEE » HEFEEME—ERT > LR E AR T ZHLE
HEF > FREERL N EEE T AR (B2 TCH_02)

[FFES @ BEEIGEEEFEIE ? ElRIR T B —EENH TEREY  EFEE
YERIE ? |RanE | X EM TN RERELERBEFERY » B0E AT TEMRAR

BR > Bk > A EPI= P ESHENE  THESTEHNERTHESZERK
(B2_TCH_02)
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5.2.2.2. Overall services
A Execution of the service

a Limited stationing time

Both the parents and the school personnel felt that the duration of the stationing
(only 1 day per week) was too limited. In particular, the social workers did not have
sufficient time to make contact with parents, especially those working parents who did not
escort their children to the kindergartens.

FRIRRIZE » ERYREIRES » HEZBIGH - TN EFT3 » B Z FHREEER
BT EIE » X M TERREHEER » BRRASENSE—X » S XEHMIE
2 FRURLIBIRE » AEIEABEE (B1_YT, PT_24)

Bt (# L) E&EAE N BEENEREEREMEEHEZRRIGE » MENEENE
MRZAERERT » ZRXFRER ° BRETEEEHL (B1_SP_02)

FRIR—EZLFMHRE  ASMREAEEFZERE (FHE : i) > 268
(B1_YT, PT_27)

—RAXNDT o BRI - BRRE FTHAEERERGE > BRI E BRI HEEZRE

H—1E%F - HITE BIFEERAY (B2_YT, SP_01)
b Unclear service operation mode and role of the social worker

The mode of operation of the service and the role of the social worker were unclear
to both parents and teachers.

BT BEEHERREHMF - A hBEFBMAIL » YIRMFFL » BFE AL
Kt 2 SR BIE T E (B1_YT, PT_23)

BEREM (1t L) —EABX=[H(4#E) > IFUBREEZRMEE - HFHEMTET
EBEICEFIZR » BFIET LTI LE (B1_TKO, TCH_17)
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FFEE L LEEFER L > FIREEFETITIEMI  EEKEEIFEEE
FrEKETEZ24L£8 » AT UERZEEE > st Fa{FHE—L > F
BB R SR O E TR ER L FEAEE (B1_TKO, TCH_17)

REAGEREZRHN N EEEHREE » B GELEES » @6V c BHREHEEH
PIth BRI B ELEE - #5858 (B1_TKO, TCH_18)

C Limited scope of the service

Both teachers and parents mentioned that the scope of the social work service
stationed at the kindergartens was limited, particularly in the case of services related to
those children who had been diagnosed with special educational needs, non-Chinese
families, parents who were living in districts beyond the service boundary, and enquiries
related to tangible services (e.g., housing issues).

BRI —EE(REE)E?  XEXREZEZFARENE HEBRE(Z2L£)HE
ESENEE > BREZFHRMTERR > (tT) MEREAXRREEZAZRE
FYFBLE¥S &R » A BT LA REE o EEFTIBIE S 2 » EHIANBIFELL » REFMBEESEHIA
b (B1_TKO, TCH_13)

HERERZ (BX)EEEEZET » BEFEIFEE R ERIKE (B1_HKE, TCH_01)

BIEEDZ_TREINEREK » B#Aith (11T ) ILLsEE e E /NMEZBIE X » Y
89 > ABEFIthatid - BFIBERTRE—REFE - A8 X Tl BABIB—REHLI
FERREY - B0Y » PBREVBHEER TIEFFEEY (B1_SP_01)

BN TEM(KXE) @ REFEHKAR > ABttiRite H—EREER M EHFIEEE

B > BBEBIETEIE » HMRBE > IMEFMERZER T B MER
(B1_HKE,TCH_06)

Bz AR T XA T » RERE > IBEEH TENST TEERZER » BLaRitd
FE (B1_TKO, PT_31)
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B Quality of the social workers

The negative comments regarding the stationing of the social workers were mainly
collected from the first batch of data.

a Insufficient professional skills for handling SEN students and group work

A few teachers queried if the social worker had sufficient professional knowledge
and skill to handle students with SEN, particularly in the areas of diagnostic assessment
and intervention.

et LERE —EREER LB T— 18/ ZE R HEEE » IR EH TERKE
R NEOEEREERSEE RIS LM ERBERIZE » T ERE
EnhEr 2 5 A 2ERY (B1_TKO, TCH_17)

EFRGRAEH T LECMEEBEHIAENEL  EFEHE—HEIFEEAHIE
st BT X35 — 75 EIRY 2 BE 7 12 75 EAB I Tt A R BiEBRE /1 EHIE LR AIE 7 M
R A IEERES » WA FEIT12 T ABEH 2% » TRIFEEEIE R E L Z AR
BIVEEL » FAA—HEEENNZRES (B1_TKO, TCH_17)

ABEER RIEEDN » REMBVE IR E IR » EL B R ERIEN > MERE
HIIEEHREF KB EE » SN EEEF AR % (B1_TKO, TCH_17)

Professional incompetence was reported by parents and a teacher in terms of
group preparation.

MIEBIAMENE - BRI GEREE - R Ewm LB > BRBLLLERA
BRERYTTEL - $hERSFIR AR TR » AR IERIE - BRSItEI AL GES B LAEERT o
tEE RS EEE — L& » 1T (B1_YT, PT_29)

B A 1B B g = R A 1A » QIR AT UAFE R ELL B Y& » Frtal IO ATE
ToR AR » B IEBLT » BT o FT B RIZ AT REEETth FERY » AEFZEAX
BB BANEIK » SLERF (B1_TKO, TCH_13)
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b Ineffective collaboration between schools and social workers

Some school personnel commented that there was a lack of communication
between them and the social worker.

RAM (it T)—F > BEIIEXRBERIHFBMOFE » EMBR LEREEH
BRAT TS — G —BEMHEBS RABLRE - R RRIBANHT L
EHNFE > EZREORN T ELE  FROTERFPAREARE H1E

(B1_TKO, TCH_17)
MR REG(GEM TR WA TRASIET » AEANRRREEMS » HEAR
BELEA IS SR T RE—LE S (B1_TKO, TCH_13)

BT AEM (#1 T ) IEFE MR EE > M th A HIIE FIETE IR BE (B1_TKO, TCH_18)

School personnel perceived that collaboration was impaired by the social worker’s
stringent upholding of confidentiality.

MERHEFEEMEALRFA (KE)BIFE - EERHEAEEIIBIN  WABIES
BERE » 5GE ~ B BREEZT > BT EEHAEFFAN - AIBMEEZER > &
HABRMFIBIFAE - MEFIERSRBIEER T AIUFHIER o MR (ZE)ENE
EEFE  BEmexE/ ) EUEEERIT » BRERME LT AME B#EEN S
TH=BHTE (B1_TKO, TCH_13)

A EUIREHFIX FHE » BEFPEEICHERT o HAESHFIZMEMBIRFRE L
T% > AAHTIREFK—X » MHFPIEEKELXZHEZIME > FRUANEEE —LE
BEFIRTUBE LT » AXKGH LA EFFE (B1_HKE, TCH_05)

FLEERM (#1 T ) ERV R E — L5 (B AVAFIR B IFIA] 7 a] LUES _E 1 (44t o QR EFTAT
LI EEN 2 2588 - FEEAMELG R T EBHERE (B1_HKE, TCH_02)

Moreover, the ways of collaborating were unclear as reported by the teacher
informants. The execution of the service might not be well supported by school personnel
because they feel it would hinder their teaching progress.
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BRI (T1E) U BRI AEY TLEEE » thFRHER IR EREZENFL
EEEEFEEME - EZH—R8 (B1_TKO, TCH_15)

BT > t(BE)FLEEENE - BELERERE - BFIEAEZEEEM » EMFHER
EfF - MR TROMIB CER) - BERELXGRIEER » HESEZEFERK
XZT7—LEREE  RECHRERERKBREMEHR—LE5%  FEMBIEEMRITRK
BEFIMRARE - EERITEREZEN > AIBMTERE (B1_TKO,TCH_15)

[R#GE B 7E_LERPF B AR LE 72 F K Rt (#1 L) AR B IR 7S » BF B K o #L LRI LIS
1 » FLIEK T IEE ZEERVEFR] 0 (BEEEEIRAG (B1_TKO, TCH_16)

HITEAEMPI_LL2RIBFRIZ B M1 » Gt _LERAVEFRT » AR » IR EIE =18/ FB
AKX - X BIEFBLEF B EZFE RN —LE58) (B1_HKE, TCH_02)

5.2.2.3. Comments of screening process
A Problems of screening process

a Inconsistent screening

Comments from teachers revealed that the screening tool did not screen out
children with socioemotional needs as they perceived them.

i (2E) RAERE LB IEE LBEE - BISMFIZEX L0 (/V4E) - FBRLE AR E
EIEARS > AREBLERHBEEE - MARAFITL - A seR BB IBIEREE - i
REIEXZEY > AJgERERILF - HEEBEREK - B EF/NEAR » HENZTE > &2
B8 CrYZERIBY > ARII_LEETAE—17 > LR E LERTHIEZS » TIHFERIH

LERF % - WRBE—FE » BT 7 EIEA X EER /&I LK 748 (B1_TKO,
TCH_17)

RIAHBLE (B L) B R BEERY - #hl 7 2 » REZERE
(B1_TKO, TCH_16)
LR R EEHABIIL - BEEXRB > MEEEEIERER » RatfigsE
Mef XK > BBEGEREGATX - MABLEEZFE  HEEZKLE SIN B9 &
(B1_TKO,TCH_13, 14)
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b Parents’ reluctance to fill in the questionnaire and their heavy workloads

Teachers have also reported that some parents found the questionnaire involved
questions about private matters and felt it was too long, so they refused to hand them in.
Meanwhile, some parents thought that the questionnaire had put a huge workload on
both teachers and parents.

EXRABEHERRIZT —ELEBMANER - MG EHERE - tELREE]
(B1_HKE, TCH_06)

)y

HEIE—HEEEEFLVER » EfRENEEEFEAE %3 BB —
BEEXEBIE - BFIE—X » HilBEZE F2HF—XK » FTEHXE—RER
BIT—FEXE—RX c EEMFI(ZED) X BTEERBTIEEERA - BEBEELES
RYEFMR - fffIth F & hY (B1_HKE, TCH_5)

ERM (K R)BEF AU » EIEERHIEIRE » ISR AEEEXERBEN

BRB—EEXHY (B1_HKE, TCH_01)
C Parents’ having a biased mentality when reporting

Parents’ having a biased mentality may be a result of their hidden agendas. Parents
who wanted their children to receive the service may have rated their children as
problematic, and vice versa.

BEXRIDEMEERF » BRIEMEE—L > ASH AT REREXHFERRE > M
HAZ/NRIBER B —LL > EF o A BENHBLENZIKRIE » 125 A5
EHE > EMFBRIEAZERECH/NEERE  BEMMEERFE SR A& M

BRI ERLE R EER T (B1_TKO, TCH_13)
d More objective and professional evaluation from teachers

A few teachers commented that teachers shared a more objective and professional
evaluation of the children’s difficulties than their parents did. One teacher suggested that
the parents’ ratings were given more weight than the teachers’ ratings (while children’s
social problems may not be manifested at home when they are the only child at home).
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AIFER—B87 » B SEN BER/NZ >  MEC—EAERE » BEFEER tERE
RALZEANE TFIH > SEEHEAN » ZEAANG—E > REASEALLERM -
RS EITARIE » (B FIAE ERBIHL N ZE BHE  FEMEESE
HIREHRE  TAEZERIFFR > LS IR A& (B1_TKO, TCH_13)

FBIFGIHREE R LEREEXRRATENAE S A > THEEMERFBELLEE » EEE
tEB D BY (B1_TKO, TCH_16)

5.2.3. Areas of improvement
5.2.3.1. Overall services
A Execution of the service

a Increase the number of stationing days

Given the increasing demands of students and their families, both the principals
and teachers suggested increasing the number days the social worker was stationed at the
school. If social worker spends more time at a kindergarten, the students and staff of the
kindergarten could get more support from the social worker and thus students and
families could receive timely support from these professionals.

WRET X —EFEFEZ R —KIERL AT LAY > B(E L T RISe ERF=IX EFEiA2K » ABRLA]
KUBRIR(RER)—EREB » REHRRAMEAEE ST XEBZ I E R

(B1_HKE, TCH_2)
MR Z—MRABHLEFY » FAAEETEE — KX LFIEMERZEE » thEHE—LE--
AT FENZ FER FF ER#t T7E—RERYEE » BLATLAERIEK - E—F &K - RIR > SLFARE
Fith o RPIETEXBRERERE » HPIRT G EZAHM IR » HARFIthAE M
T BFRAE  RIFELERESHEMU—EERIME » BEFHBERF

(B2_YT, SP_01)
EETHRIC—IC > AIREERCEXRG TR A CTHEEEAXRRELEEERXR » HEEE
PR (1t L) > t(HI)BEBERE  ASEEREAHL TIRREFR » ERyWRH
HEZ—EREFT (B2_TCH_05)
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It is understandable that increasing the number of stationing days at all
kindergartens is not feasible at this stage. However, as a start, social workers could spend
more time at kindergartens whose students were mainly from low income families.

BE— LB aE T B ERIIENE » AJREB—LEEE TR » ASLEH T » /NEE KRR
KA (T BB EEBARRIIE » AL EEE T EEE/MT (B2 _TCH_07)

Moreover, the parents suggested that the stationing time could be more flexible so
as to serve working parents. For example, a social worker could stay at school during
weekends. In the case of a half day school, the school social worker might be present
before or stay after school to maximize the opportunity to meet students.

i

UIRETLUFEFFRMGF > UG HEYF - (pfIR @ BEREM—EER 2 ) IE o AJ5EABLE
BB 0 ZEEREFE NI 0 RUAISEZ RIS REEAR B (B1_YT, PT_24)

WRELERNHEM (& F) L RmENEF - 25K RS my B/ NFthHLFEY o SLAFE
ERBREEMAGEERF > BRURELET 280 > B/ BF2IAE » EX
RIUKE — R \EFthHELF (B1_TKO, PT_34)

R #FBeMI2 7 £F VR T4FDE - AR Rt (#1 1) A M (2 E) FFA [ - At
(LEREERE) A ERFEE  FIEBlEEXREMEINR - FEfth—EEAR  (B1_HKE, TCH_05)

Parents suggested social workers to make better use of technology to foster
communication with them.

IFTE WhatsApp EEEFTT » B EHRE Whatshpp F& » EY0:8—LER5ERYAE » AL
WhatsApp BEmal > A84th (¥t L) BOFRIRLET X [C]E » S EIR—LE0E » HBRLFFEEIFE)
RFTEE » Mt FEBEXTIERE (B1_YT, PT_23)

ZH—LEELTE > AR LR A SER AL RIETR T > FIBEIR#8_L B E#8LL 2%
1BAERY > BRTREBIABH - KRRV BB LB (EN) - HEFEHLREHEE)

KA EE—FEEHENT - HNERAFH BEFELTUE LHFLIC
(B1_YT,PT_29)
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b Increase the number of social workers

While it was necessary to increase the number of stationing days of the social
workers, some parents regarded it as undesirable for one social worker to work at several
different schools during a week. Some teachers also suggested increasing the number of
social workers in one kindergarten so that they could share the workload and support each
other.

Rzt (72T ) — BN ZELHFTA0FEE - @ E LLBRAIT » iE1AERFIE —KAKIEFAMHE
EEERRE - HE AT AU ZH— L TERAATEENE (B2_TKO, PT_04)

AR BLEFIRELEM T — Bt T AL ELF > mE TAFEILRY > MALRZE
RAABEEXRREBERENN > (FFHEGRELEREE (B2_TKO, PT_04)

C Balance the gender ratio of social workers

Currently, most social workers are female. Actually, the role and responsibility of a
male social worker was quite unique. For instance, male workers could engage with fathers
more easily than a female worker. Male and female workers have different perspectives on
family issues, which might also facilitate couple and co-parenting work.

WOIRHECEREEEFEEMTH » AACEREZFERPIFERERMER - BX
RV > BFEEEXFE LK CRERELEEREEXEABCHAEE
BERBHBNHAESEECSE/\ZRAERELLEEER > HBEREAR L TEREH
BRRHIGHR BT RIBEIEN - MAZRRAIFEF LM 5 S EFIBN - BEREMR
2 Bt & ENE Z&GE > HBEFERETNE  BREFEGESIFIHF—FEL
XK > FBIEEIRERE S 2 MBI RIA B R FX » ELEEM RS ERR LICHE R
HO (B2_TCH_02)

MABE—BIEERFERREENEEZ M ISR —[EFEEEREZEAEES
BISIEZ FIBEFRE - EENRTHEE > I EEFMEEMEHERMY » 1
TthER !t » tFEFBMHEEEEZ EMBRZAIRERE > BLE A SE7E R E 3 & 35
FUIBREF » HEME LB BHETHREY » TR ERINRES 1t THYEE - AIsEME
BB —ES LIRMBIE S ERIEE  MEHLREZER (B2_TCH_05)
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B Service quality

a Expand the service scope

It was suggested that the service be expanded to include non-Chinese families.
Parents suggested that for some specific needs such as children’s learning problems,

financial and housing problem, social workers should recommend relevant social resources.

FFIEIFFEEY - EJE0F ~ EIELF ~ 200 ~ BEETIEIFHL (RE) @ JZEHE—
18 o #E AT H KB LU —LE » EMIEH— LR 1SEMPIEH (GEFFE) » RAFLLL
BEBIBHRE » BENE EHC A ABLEEFZE0Y (B1_HKE, TCH_02)

AU B Z R EEIE T » FLERRERERL T A LU FPIHE R —LER 1R » ZEMIFT
(RE)HIE » EQR MR SES4CE FIF « £5F LY s{ E 2 A EFE A LR H
#HIFEE (KE) (B1_HKE, TCH_01)

HERHTERZRZ ADHD ABLLRETRERY » ABLE/N# > RFI(#1 1) AT X IR 277 HEEK R
505 0 ECEEE LIRSS - SEMFITAREELFHEERA - mErFITsere g
BAARTS - th Al UGB FI P BRI AR L B A RY (B1_TKO, PT_30)

School personnel suggested that the social worker should support teachers on the
spot with timely intervention and skills training. Teacher-parent workshops should also be
organized to foster communication between teachers and parents.

EEEIME TEEF— im0 MBS EREEE » MEEEEEBREE  HET L
BEREE  ENEFEHSEANZZIEM « BBURHITERFTYE > BTG LE
K > Wt EER - ER—RMEREEARMIEEAEELN - E—EE=ET%
ILIEE » FIRER B G (B1_SP_02)

EERKXREFG—HEL (/M) > ZHY > BB ERIEI LU —E X R B IRIFLETF S E

BIERAR S B RIS (B1_SP_02)
b Improve the sensitivity of the social worker

As most parents might hesitate to seek help from helping professionals due to fear
of stigmatization, social workers should be sensitive, proactive and reach out to needy
students and families to provide timely support to students and their families.
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FrX BB S TR X B —L > 7EVE RN » BB FR A SER R A
BRY > BRI T AU EB—L > BERNA > THA—EEXRSNEHI N T EEZ
BEMEFLRKE T » RIBEFELTE —HEEXHNEE—F (B2_TKO, PT_07)

RABEERERZBERAANEMNECBEHE AL —TFER (BFEHE) EEHRE
FTXEEHTRAIUBEE L, BRESEREER - (R(ZF) AIXXPEELT -

AU B EBIRFG S S » EANEZEMIS (B2_TKO, PT_05)
C Strengthen collaboration with schools

In general, it was suggested that collaboration between schools and social workers
be enhanced, as this would help maximize the service effectiveness.

WBEHTEEEFE THERKIBH @ BRIVEE BRER  BREABIEMELE
KRN » EAIEIRFIE —EHNZFEEER » KEEEHRE » HFIZRISE - &
P EE » EeBIBREEMI—EEE (B2_YT, SP_01)

Teachers expected the social workers to follow-up on the children’s progress
regularly while respecting the families’ privacy. They also suggested that social workers
should advise the teachers of what they could do to help with follow-up related to the
situations of the children and their families.

A RN EJ L&A » ABECPIRE BT LUK BEANE » R EBRREHEREBELLHE » E
MABEE F /N » IREPIREEAX R ABBNFR » 1 G EBEFLEISERMEE » 5t
FEBFEEIM » EEEFIE S OELEEE (B1_HKE, TCH_02)

Fansth (£ T) 7EL0ABMEIE BT B ABRI7 B RPY » BI X & afr EPIRYAB Mt L 28 B & afr Fe 1] -
BERERERZHR  BAIRENRAFZERMIZKIER > ZfIEREZEEIEZF

(B1_HKE, TCH_05)
BEEM(BE)IRANEERZL » BB AJERERGMHEM T —LEE » LELEEZRT
B g Y THEE TR iER (B1_TKO, TCH_17)
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MERERH AR ERIEE » BETETUFLEES % - RIGEEEM » XXEiEE
1B 0 BERBEANEZEIEL - AABKTIRIZH T EREZEMRAMYANGE » TR
MIBE R IGEAA IR ELN - EAREBHABRIGIEFRFA—I% T > EERZE 17
BEREIE —EEAIE © A H PR — L5515 (B1_TKO, TCH_13)

Furthermore, it was necessary for teachers and social workers to exchange their
professional knowledge and skills frequently.

HTE—EE#E(BE) » BRIFTEME—EEH +4#E (B4%)  ENTEFECERE
¥ OEH TSR > iS4 5B —LMEZE » FRUREFELETE » BEXE
B (B2_YT, SP_01)

5.2.3.2. Screening process

A Schools should provide a list of top priority students needing to receive
intervention

Teachers suggested that children should be assigned different priorities depending
on the assessments from the social worker to ensure that the high-risk students could
receive a timely intervention.

RIREE— X FLANEEMI T Frak - 1t LRI BB - BFIMILHHELT—FHA - &
FEBIE—BNEBL » BIFIKREE  RARIIHBEEERLISH o AETIREH—E
A (RBEREED » BIE » ABHME LD EAREHN » ABHEBLEEFE—H
BENBAIREEGFGRIEE - F=ZEBEE > R DEMRIBIL > AT HERLE
(B1_TKO, TCH_13)
EET—YHE  #HTIERAE  BEEM(BE)VHEITAREE BT EEMZHE
H#IRF—4 74 BK5h » M FBE—FEREAK » BB LXK » KX AEE
FIMIELER]E 0 AAKREREM—ENZ > RERZE  FZ > —BEBEAR » ZE
ABEEGRTE » ASEF (B1_TKO, TCH_13)
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B Higher weight given to teacher ratings

More weight should be placed on teachers’ ratings, as suggested by teachers. This
is because the teachers believe that children’s behavioral and emotional problems usually
manifest in social contexts such as school, while the problems may not manifest at home,
especially if there are no other children at home. In addition to that, a teacher’s rating was
considered to be more objective because teachers have more experience with the normal
development of children in general.

ABARZ » —KEEN > (FEMMUIELE B - EWALLE LR ER ~ BEFEAL 5
REEL > SRR > BIFEXRBHELNEEE  FEHEEL - RBEEERIHM
FRXTEEREBNRFEAJEEBREBR - WEEKR » AZBFR » 7 EBELTALE
MELRAATHEEXRBEESETER » HEREBES TEER (B1_TKO, TCH_13)

SRELEE > AISERL R B M —E/N % - (X R) T AIE A FE b7 ez 2 E Z T EFREET - (A
AMBIFERFE —1E4%E > FFLATRE 8B A M L E WA MILE - Bt E St FAERE SR
INNEB B (B1_TKO, TCH_17)
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5.3. Summary

This part presents the results regarding the degree of satisfaction with the service
expressed by school personnel and parents, as well as the informants’ feedback on case
interventions, the parents’ and teachers’ talks, the teacher training workshop and the
overall services, as well as the screening tool. Overall speaking, the survey respondents
were either satisfied or very satisfied with the services. Consistent findings were identified
from the focus groups and the in-depth interviews. Most informants had very positive
comments on the case work, talks and training. These services could provide relevant
support to children (e.g., in-depth intervention for children carried out in case work),
parents (e.g., providing a non-labelling setting for parents to handle their family issues in
case interventions) and teachers (e.g., enhancing self-understanding and mutual
understanding among teachers in the training workshop). Regarding the services overall,
the informants perceived that the services were accessible, social workers were supportive
and collaboration between teachers and social workers was fair. All informants strongly
requested an increase in the number of stationing days of the social worker and / or the
number of social workers. Some informants also commented that the service operation
mode and the role of the social worker should be clarified further and the scope of the
stationing service should be expanded. With respect to the quality of the social workers,
the teacher informants gave a relatively negative comment on this area during the first
batch of data collection. They perceived that the social workers had insufficient
professional skills for handling students with learning difficulties, and faced difficulty when
they collaborated with them. They suggested the social workers should be proactive,
involve the teachers in the service provision and share their professional knowledge and
skill with the teachers whenever necessary.

The teacher informants revealed that the screening tool could not select the
students who were really in need of the services due to the over-reliance on parents’
feedback. While some parents (who actually had problems) might reject returning the
questionnaires, other parents might be biased (either over report or under report their
children’s situation) when answering the questionnaires. To minimize such bias, teachers
could provide a list of students who they think might be in need of special support from a
social worker before the screening. Also, the researchers should put more weight on the
teachers’ comment than on the parents’ responses as children’s problems, particularly with
interpersonal relationships, could be observed more clearly in school than they can in a
family.

Regarding the screening tool the feedback was mainly from the teacher informants.
The teachers questioned the effectiveness of the screening tool at isolating the students
who were most in need of the services and the heavy workload involved in filling out the
questionnaires.
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CHAPTER 6. DISCUSSIONS

The following sections discuss some significant observations made during our
study. Our discussion will be divided into three areas: 1) socioemotional needs of
preschoolers; 2) services effectiveness and 3) the screening process

6.1. Socioemotional needs of kindergarteners

6.1.1. Associated factors

The quantitative findings show some significant factors associated with the
socioemotional needs of kindergarten students. From the point of view of parents, the
results of the SDQ indicated that children’s internalizing problems (emotional and peer
problems) at T2 was significantly predicted by the internalizing problems measured at T1
(Table 7), and children’s externalizing problems (conduct problems and hyperactivity) at T2
were significantly predicted by their externalizing problems at TO and T1 (Table 8). The
overall results informed us that if the onset of children’s internalizing and externalizing
problems occurred at an early stage in their lives, the problems were more likely to be
sustained at a later stage. This finding is important because during the ages three to five,
children go through a lot of social (e.g., taking the perspective of another individual) and
emotional (e.g., the self-regulation of emotion) development and they are in need of adults
such as parents and teachers to guide them. If children encounter difficulties without
appropriate and sufficient support from significant others at an early stage, their issues are
more likely to be sustained at a later stage.

6.1.2. View discrepancy between parents and teachers

The comparison of the results of the SDQ responses from parents and teachers
indicated that there was a discrepancy between them regarding the way they each view
strengths and disabilities. Although the direction of the changes in the overall score and
the scores of most subscales as the study progressed from TO through T1 to T2 were
similar between parents and teachers (Table 6), parents gave lower scores for children’s
positive changes and higher scores for negative changes than did the teachers. In addition,
it was seen that their role (either parent or teacher) had a significant effect on the overall
score and the subscales scores for conduct problems, hyperactivity, and prosocial and
externalizing problems (Table 6), implying that there was a significant view discrepancy
between the two parties in these areas. Overall, the parents’ perceptions of their
children’s conditions were more negative than the perceptions of the teachers. The
reference group for a comparison of parents and teachers might show different results.
While parents usually compared the change in a child with the same child or his or her
siblings, teachers compared the progress of a child with his or her counterparts, a
comparison in which the baseline might be lower than the parents’ standard.

The direction of change in emotional problems from TO to T1 to T2 was opposite
between parents and teachers (Table 6). While parents regarded the emotional problems
of the children as becoming less severe, teachers perceived the children’s conditions to be
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getting worse over time. Two possible explanations for this were identified. First, the
parents acquired better methods to handle their children’s emotions because they were
getting more familiar with their children’s characters and temperament with the passage
of time. Second, the parent’s emotions have a direct impact on shaping the children’s
emotions. Parents feel quite stressed when their children first enter kindergarten, but
gradually feel more relaxed as their children adapt to school life. When parents find the
situation less stressful, the children’s worries or fears will lessen in return. Teachers, on the
other hand, expect that older children, who have already been adapting to school life for a
period of time, will behave more maturely than children in the lower grades.

6.2. Service effectiveness

6.2.1. Group intervention

Both the quantitative and qualitative findings show that group work was an
effective method to address the socioemotional needs of the children. The quantitative
results as shown by the scores on the subscales of the EE, PFR and RE of CCNES (Table 18),
indicated that parents have made significant and positive changes, further indicating that
the parents have learned to encourage their children to express their emotions (e.g.,
encourage my child to express his/her feelings of anger and frustration) and to enhance
their children’s ability to reflect on a situation when faced with difficulty (e.g., help my child
think of places he/she hasn't looked in yet) or negative feelings (e.g., help my child to think
of reasons for feeling unhappy). Moreover, from the perspective of the parents, the
children showed significant and positive changes in emotional regulation and social skills
after joining the children group. The effect of the change had increased by the time of the
2-month follow up (Table 15). The qualitative results provided some insights on the
interrelationships between the changes in the parents and the children. The parent
informants realized that negative emotions between parents and children had a mutual
influence on both and that they as parents had a responsibility to control and regulate
their own emotions in the first place. When the parents remained calm, they were able to
use various skills to handle their children’s issues; as a result, their children were able to
manage their own emotions or behavior effectively.

While it was evidenced that the groups had positive impacts on the ability of
children and parents to manage their emotions, the quantitative results did not reflect a
significant change in parents regarding parenting satisfaction (Table 18), parenting efficacy
(Table 18) and their parent-child relationship (Table 21). Moreover, the parent and teacher
informants identified some limitations of the group execution (e.g., the time arrangements
and duration of group sessions; the title of the group; group size), group content (e.g.,
duplication of contents in children and parent-child group; relevancy of contents to
children’s ability), and the group processes (e.g., lack of in-depth work for each child).

6.2.2. Kindergarten stationing services

Overall speaking, parents and teachers made positive comments on the
kindergarten stationing services. The satisfaction survey showed that 55.6% and 25.9% of
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the parents were quite satisfied and very satisfied respectively with the service (Table 42)
and that approximately 59.2% and 11.8% of the parents regarded the services as quite
helpful and very helpful respectively (Table 45). Similar results were obtained from the
teaching staff respondents, with 60.2% and 20.4% indicating the services were quite
satisfactory and very satisfactory respectively (Table 53), and approximately 63% and 10%
will recommend and definitely will recommend the services to others. e.g., colleagues,
parents and the public (Table 55). From the parents’ perspective, the services including
case handling, talks and overall services, could provide them with professional support and
help to resolve their children’s behavioral, emotional and developmental issues, and
parenting difficulties, which were the issues of most concern among the parents when
they sought help from the social workers (Table 37). From the perspective of the teaching
staff, the services were important for helping resolve student and family issues. Moreover,
many teaching staff treasured the training workshops.

Notwithstanding the above, negative feedback was identified in three aspects: i)
case work; ii) the execution of the service execution and iii) collaboration between social
workers and teaching staff.

6.2.2.1. Enhancement of case work

As revealed by the qualitative study and the results of the satisfaction survey, the
teaching staff thought that case work should be one of the most important forms of
professional support rendered by the social workers. Hence, case work was the service
most frequently recommended to parents by teachers (Table 49). This implied that
teaching staff put a high value on case work and viewed it as the most useful means of
tackling child and family problems. However, the results of a comparison of changes in the
SDQ from different types of service users showed that the changes in the users of the case
work were not as numerous as were the changes in the users of group work and talk from
TOto T1 to T2 (Table 25). Indeed, it was observed that the SDQ scores of participants who
joined the ‘group and case only’ were higher at T3 than at T1 and T2. By investigating the
scores of each participant at those three time points, we found that the scores of five
participants ramped-up, and most of these children were reported to have been diagnosed
with or suspected having SEN. It is hypothesized that the developmental needs of the
children might have contributed to the upsurge in the SDQ scores at T3.

6.2.2.2. Strengthening service execution

A consistent view of the issues involved in the execution of the kindergarten
stationing services was found in the satisfaction survey and the qualitative study.
Approximately a quarter of the parent respondents (239 out of 938 responses) of the
satisfaction survey expressed the idea that they did not use the kindergarten services due
to a time clash between the service hours and their personal schedules (Table 35).
Moreover, 43.3% parents thought that it was not enough for the social worker to be
stationed at the kindergarten for only one day per week (Table 39) and 46.2% and 38.8 %
of the respondents suggested the worker be on station two days per week and three days
per week respectively (Table 40). A similar view was obtained from the teaching staff, who
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perceived that the limited stationing time of the social worker negatively affected the
service effectiveness and efficiency. Apart from the limitation of social worker only being
available on station one day, parents and teaching staff expressed the opinion that it was
necessary to further enhance some areas of the service including 1) the promotion work of
the services; 2) the mode of operation of the social work service (e.g., number of stationing
day, contact method); 3) the role and responsibility of the social worker and 4) the scope
and nature of the service (e.g., provide service for non-Chinese families and
intergenerational families).

6.2.2.3. Collaboration between the social workers and the teaching staff

There was diverse feedback on the collaboration between the social workers and
the teaching staff. Whereas some teacher informants appraised their work experience with
the social worker positively, some other teachers encountered great difficulties when
working together with the social workers. Some general principles for good collaboration
between social workers and teaching staff were identified from both the positive and
negative feedback from the teachers. First, teaching staff expected the social workers to
have a high standard with respect to their professional attitude (e.g., empathic, non-
judgmental), knowledge (e.g., understanding different types of SEN) and skills (e.g., work
approach for students with SEN and family issues) when working with students, families
and teachers. Second, they thought that social workers should keep up good and regular
communication with teachers. Specifically, two-way, open and transparent communication
were core elements needed to facilitate good collaboration with one another. Third, social
workers should understand the work setting (e.g., students’ characteristics, the work
culture of a kindergarten) thoroughly and be flexible when they collaborate with school
personnel. For instance, social workers might adjust their stationing days and working
hours when handling a crisis involving students and their families.

6.2.3. Screening tool

In this study, a screening tool was used to identify children who had socioemotional
difficulties so that service operators could provide relevant services to the neediest
students. The feedback from parent and teacher informants highlighted some issues of
concern arising when they used the tool. First, there was a lack of shared understanding
among researchers, parents and teaching staff of the purposes and the functions of this
screening tool. While some teachers might feel it was a burden to fill in the questionnaire,
some parents might speculate the purposes of the screening. Second, among the three
parties there was a discrepancy in views about defining the socioemotional needs of the
students. While researchers relied highly on the results of the tool, parents and teachers
depended on their own observations in their own settings (i.e.,, family and school).
However, the children may behave differently in different settings. Meanwhile,
internalizing problems are difficult to observe as teachers and parents might misinterpret
such behavior as being shy and inhibited. A good quality screening tool, on the other hand,
would be sensitive enough to identify such issues.
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CHAPTER 7. CONCLUSIONS: RECOMMENDATIONS, CONTRIBUTIONS,
LIMITATIONS AND FUTURE STUDY

7.1. Recommendations

Based on the findings and our observations, several recommendations are made for
service improvement.

7.1.1. Support for children and families

This study confirms that a service that addresses the socioemotional needs of
young children is significant for child development. It is recommended that social workers
should address such needs right after children enter kindergarten. There is evidence that
group work is an effective intervention strategy for improving the emotional management
of children and parents but not for increasing parenting satisfaction, self-efficacy and
improving the parent-child relationship (indicated by quantitative findings). It is
worthwhile to study the group contents and design thoroughly and modify them to
maximize the benefits of group work for serving the targets of the service.

7.1.2. Shared understanding of parents and teachers

Family and school are two significant contexts for child development but the
discrepancy in the views of the parents and the teachers regarding the needs of children
may be a barrier to service provision. Social workers should bear such discrepancies in
mind and provide a thorough assessment for each child before intervention. It is important
to foster a shared understanding of children’s needs between parents and teachers
through their exchanging their views with each another. Social workers may also involve
the parents and the teachers when handling children’s issues whenever appropriate so
that they can get an in-depth understanding of the children’s condition.

7.1.3. Core elements of the kindergarten stationed services

This study confirms the significance of kindergarten stationed services and provides
some preliminary insights on service content and operation. The findings show that
services such as case work, group work, talks and workshops are welcomed by both
children and parents. In particular, the case work service is important for children and
parents and valued by teaching staff. Apart from routine services, service operators should
tailor-make services which are relevant to the characteristics of the students in question
such as their ethnicity and the socioeconomic status of students’ family, etc. Furthermore,
with a high service demand coming from the children, the service operators should
consider increasing the service supply.

70



7.1.4. Training of kindergarten social workers

Although social workers have already received professional training from
educational institutions, it is necessary to further strengthen their in-service training. In
particular, social workers should enhance their knowledge of child-related topics such as
child welfare and child protection, and boost their skills in child- and family-centered
practice. Apart from that, social workers should receive orientation and enrich their
understanding of the work context so as to develop a work approach that is best fitted to
the work culture of a kindergarten.

7.1.5. Research and screening

Given that the kindergarten stationed service is a new service initiative in Hong
Kong and no service model has yet been developed, the agency should continue to
explore the most fitting work approach to kindergarten services through research.
Moreover, the use of a screening instrument for early identification of children in need
should be investigated. Although this study affirms the feasibility of using a screening
instrument to select students for in-depth intervention, there are still a lot of practical
issues to overcome. For instance, how can the views of parents and teachers be
incorporated into the screening process. As such, the agency may consider setting up a
panel including different stakeholders (i.e., parents, teaching staff, and researchers) to work
out the contents and the use of a screening instrument in future.

7.2. Contributions

Despite its limitations, the present research project has made the following
contributions. First, teachers and parents were invited to complete the SDQ for three
consecutive years (2017 to 2019). This longitudinal study is significant in the way that it
allows us to track the changes in the internalizing, externalizing, and prosocial behavior of
the children at three points in time. The need for early intervention for children with the
symptoms of having difficulty internalizing and externalizing is affirmed.

This study involved both school personnel and parents. The study revealed that
parents perceived their children to be more problematic than did the school personnel,
except with regard to the emotion problems score as changes were observed in the
perception of the parents in the 2019 data. Children may behave differently in different
contexts. The study highlights the need to have good communication between school and
family in order to have a comprehensive understanding and assessment of the children.

This research project was started before the launch of the pilot scheme for
providing social work services for pre-primary institutions by the Government. However,
the interviews, focus groups, and satisfaction questionnaires of this study provide
empirical data confirming the need for a school social work service for kindergartens.
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7.3. Limitations

One of the limitations of the study is the lack of the children’s perspective. As
children participated in the intervention, it will be informative if we could obtain data
directly from the children. In the pilot test, the research team had included Spence’s
Assessment of perception of emotion from facial expression (1995). This instrument is used
to test the ability of children to recognize emotions based on facial expressions. However,
we found the instrument to be unsatisfactory in both validity and reliability, and thus the
instrument was dropped after the pilot test. It is speculated that children may have
difficulty identifying emotions from photos with western faces. It is therefore suggested
that an indigenous and culturally validated instrument be developed in the future so that it
can be used to assess the changes in emotional recognition in children after the
intervention. Moreover, no kindergarteners are involved in the in-depth interviews as
children who are under 6 years old may be too young to express their ideas clearly (Rubin
& Babbie, 2014).

Another limitation is the representativeness of the sample. The sample for the
survey was restricted to the kindergartens served by the HKFWS. Also, purposive sampling
was adopted for the qualitative study, which may have entrained a selection bias.
Therefore, the results cannot be generalized to the whole population in Hong Kong.

The SDQ is a Hong Kong validated questionnaire for identifying the internalizing,
externalizing, and prosocial behavior of children. However, it is demanding for teachers as
they had to fill in the SDQs for a number of students in the kindergarten, and thus having a
shorter version suggested.

7.4. Future study

Although the government has already launched a pilot study to examine the
service effectiveness of school social work services in pre-primary institutions, on the basis
of this study, two specific topics are worth researching in future.

First, the socioemotional needs of kindergarteners can be explored further. A mix-
methods study involving different stakeholders and children is recommended in order to
provide a rigorous result with sound representation.

Second, it is worthwhile to explore the application of a screening tool for
identifying the various needs of children so that early intervention can be provided. As
recommended, it is desirable to set up a panel involving different stakeholders to study the
screening contents and process.
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