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Service

Christianity: For even the Son of Man came not to

be served but to
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Three Necessary Criteria for Academic
Service Learning

Relevant and Meaningful Service with
the Community

Enhance Academic Learning

Purposeful Civic Learning



Different Types of Service Learning
=

Relevant and
Meaningful
Service with
the Community

Enhanced
Academic
Learning

Academic
Service
Learning

Purposeful
Civic
Learning






Kolb's Model of Experiential Learning

Active Concrate
Expemnentation Exparence
Integration of
Enowladze
Abstract Feflactve

Conceptualizaton Cbservation




Kolb’s experiential learning cycle (Kolb,

1984)

Learners begins by having a concrete experience;

Then through a reflective activity, the learner
reviews and reconceptualizes the experience
abstractly;

The learner then active experiments with the new
understanding , creating new concrete
experience;

The cycle restarts and continuously repeats



Reflection and Criticisms on Kolb

(Steward, 2011)

Sole focus on past, extropective (i.e. outside
the learner) experience;

No consideration is given to continual reflection
on the same experience: a single one time per
experience use of reflection seems untenable
and potentially dangerous

These stages might actually happen
simultanelusly, out-of-order, or even revert

back



Traditional vs. Transformational Youth
Development

Traditional--Adaptation and competency building that
facilitates young people’s engagement with and

participation in the opportunity structure (STATUS
QUO)

Transformational- development of a consciousness of
social inequality and taking action to produce
broader-scale changes in the social structures

(CHANGE STATUS QUO)



Civic efficacy Participatory competence

Youth Voce in SL project Knowledge and skills

Opportunities to

selection, design . .
. an, communicate and interact

related to community

implementation and issues and institutions

' with community members
evaluation

Diemer, Voight &
Mark (2011) p.161

Curricular emphases in
traditional service-learning

for civic engagement




Reflection Motivation

Personal-

Macro-level Reflection on Social Action

: sociopolitical
analysis engagement Mentorship

connection

Curricular emphases
in transformational
service -learning



